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Abstract
The purpose of this study is to describe students' perceptions and profiles in Virtual
Learning Environments (VLE) and the implications when applying them. For this study,
two units were applied and implemented in a Moodle platform, with college students of A1
level. In order to carry out this study, it was necessary to implement basic interpretive
qualitative study. This research methodology matched with the objectives of this study as it
looks for people's perceptions in a bounded phenomenon. Surveys, interviews and
observations were used to collect the data. Each one was applied in specific moments and
following the proposed research methodology. The collected information consisted of the
students’ perceptions and profile in terms of beliefs, experiences, technological knowledge,
study habits and preferences. Some of the results suggested favorable benefits on the
application of VLE in Foreign Language Teaching (FLT). Most of the target population
mentioned that the e-tools from Moodle influenced their perceptions and skills positively;
concretely, in terms of technological knowledge and study habits. One main conclusion of
the study is that students’ perceptions and profile can be enhanced when designing and
implementing a VLE according to strong pedagogical and communicative bases.

Key words: virtual learning environments, Moodle, Foreign language teaching, students’
perceptions, students’ profile.
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Resumen

El propósito de este estudio es describir las percepciones y perfiles de estudiantes de nivel
A1 sobre Ambientes Virtuales de Aprendizaje (AVA) y las implicaciones cuando éste se
aplica. Para este estudio, dos unidades fueron aplicadas e implementadas sobre la
plataforma Moddle. Para llevar a cabo este estudio, fue necesario implementar un estudio
cualitativo básico interpretativo. Esta metodología de investigación coincide con los
objetivos de este estudio, ya que busca la percepción de la gente en un fenómeno
delimitado. Encuestas, entrevistas y observaciones se utilizaron para recoger los datos.
Cada una de ellas se aplicó en momentos específicos y siguiendo la metodología de la
investigación propuesta. La información recogida consistió en la percepción de los
estudiantes y el perfil en términos de creencias, experiencias, conocimientos tecnológicos,
hábitos de estudio y preferencias de aprendizaje. Algunos de los resultados sugirieron
beneficios favorables a la aplicación de VLE en Enseñanza de Lenguas Extranjeras (FLT).
La mayor parte de la población objetivo mencionó que las herramientas de Moodle
influenciaron en sus percepciones y conocimientos de manera positiva, concretamente, en
términos de conocimientos tecnológicos y de hábitos de estudio. Una conclusión principal
del estudio es que las percepciones de los estudiantes y el perfil pueden ser el mejoramiento
del diseño y la implementación de AVA de acuerdo con fuertes bases pedagógicas y
comunicativas.

Palabras clave: Ambientes virtuales de aprendizaje, Moodle, enseñanza de lenguas
extranjeras, percepciones de los estudiantes, perfiles de los estudiantes.
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CHAPTER I
INTRODUCTION
Statement of the problem
Nowadays, this globalized world evolves faster than before; evolution that includes all
aspects of society from communication to knowledge construction. Therefore, new types of
students’ profile have emerged. One of those profiles is referred as “digital natives”, and
according to Prensky (2001), digital natives learn totally different as a result of growing
within a digital world.
As a consequence of the mentioned students’ profile and changes, the field of education
has been affected as well. For instance, concepts such as e-learning have been introduced
and developed. According to Sharpe and Berfield (2005), “recent years have evidenced a
dramatic increase in both the uptake of e-learning within higher education and research into
its impact for institutions, practitioners and students” (p. 1). This is the main reason why
teachers and directors of education must reflect on their practice and develop investigation
aligned with students’ new e-contexts.
Moreover, as Prensky (2001) pointed out, students’ context and interests are closely
related to virtual reality and information and communication technology (ICT). These new
tools seem to be of interest for the current students’ profile. Consequently, teachers have
started to think about virtual education as a viable and meaningful way to work with
students’ new needs and habits; and how students are affected by virtual reality in terms of
education.
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Nevertheless, the implementation and quality of new e-tools are not the only issues
involved in virtual education. If there is a change in educational approaches, it is also
important to focus on the way students and teachers perceive these changes and what type
of skills are needed. As a result of the mentioned phenomenon, teachers and experts in the
educational field have started to do research. This project is an attempt to describe the
implications of virtual education. In particular, this study is focused on seeking to
understand the implications related to students’ perceptions and profiles in English
language learning through virtual learning environments (VLE): Moodle.
In order to develop this research, we chose a qualitative approach. According to Merriam
(2002), qualitative studies aim to understand human reality. However, this research also
incorporated features of quantitative approach, in order to complement the object of study.
This incorporation sought to improve the trustworthiness of the study and favor the
collection and analysis of multiple data.
Research question
As we were interested in virtual learning environments, the research question was: What
are the students’ perceptions and profiles in virtual learning environment at the Sergio
Arboleda Languages Center? The previous research question was seen from two issues: the
students’ perceptions represented in their opinions and experiences, and the students’
profiles, which consisted of technological knowledge, study habits and learning preferences
(See chapter 3 to check the explanation of these categories).
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Objectives of the study
This research project aimed at describing the students’ perceptions and profile in elearning at the Sergio Arboleda Languages Center; specifically related to a virtual learning
environment as Moodle. As additional information, we included information related to the
teacher of the target course to enrich the data. In regards to the specific objectives, these
ones are described below.
Specific objectives
1. To describe students’ perceptions (in relation to beliefs and experiences) about elanguage learning.
2. To identify students’ profile (in relation to technological knowledge, study habits and
learning preferences) within the framework of e-language learning.
3. To establish instructional guidelines when working with virtual learning environments in
English foreign language teaching (EFLT).
Significance of the study
This research did not just aim to help us to develop our professional life, it also
contributed to Sergio Arboleda Languages Center as this institution was interested in
starting a blended learning approach course. This research did so by providing a set of
guidelines and considerations to that purpose. In regards to academic issues, this project
aimed at explaining how virtual learning environments (VLE) influence students’
perceptions and profile, and to establish guidelines to be used when working with virtual
language learning modalities.
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In regards to significance of the study for La Salle University, this research project is
established on a research line of the BA in Spanish, English, and French named "Didáctica,
pedagogía y formación docente". This line deepens the cognitive, textual, and didactic
development of the teaching and learning of languages. In this line, there is a sub-line
named "Enseñanza de las Lenguas" that focuses on the reflection on how to teach
languages and analyze this phenomenon from a didactic perspective. Concretely, this study
seeks to identify and implement new ways of EFL didactics linked to ICT and its
application in the language classroom. In this project, new technologies are conceived as a
means of instruction that can allow EFL teachers participate as transforming and innovating
agents in the sociocultural dynamics of today's societies.
Scope and limitations
This research aimed at analyzing the perceptions of an A1 level class from Sergio
Arboleda Languages Center. As a consequence, the results and findings presented in this
research can be confirmed in this context exclusively. Moreover, we applied an
instructional design in a controlled environment, which is the language lab of the Sergio
Arboleda Languages Center. Thus, the results could be compared if it is applied under
similar conditions.
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In regards to the application, there are three aspects to take into account. First, we had
the opportunity to apply two instructional units in the virtual learning environment.
Therefore, it is important to take into account that using more units with the blended
learning approach could impact the results of the research. Secondly, we, as researchers,
were novice in this educational field. Their lack of expertise and experience could have
played a role in the development and results of this research document. Then, results and
findings do not need to be generalized or regarded as final. Finally, it is important to
highlight that perceptions are a very subjective issue, which could change depending on the
environment and the target population. As a result, it is not appropriate to qualify the
findings of this research as a general pattern to all A1 level classes.
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CHAPTER II
RESEARCH FRAMEWORK
Introduction
This chapter aims to provide a wide view of the development of the topics and aspects,
which are relevant to the research field. It goes from macro-concepts and general aspects to
detailed issues and topics that frame the research project.
Firstly, it is necessary to start from the context of knowledge society and virtual
communities in order to get a general idea of the background. Secondly, we focused on elearning and its relation to foreign language teaching. Different aspects of this relation are
discussed, such as the teachers’ profile, the students’ profile, the classroom and
methodologies in e-language learning.
In terms of the conceptual framework, we focused on virtual learning environments,
which are the core topic of this research study. In particular, this framework approaches
Moodle, which was the platform employed throughout this research as the basis in the
design and guidelines for conducting a VLE class. Finally, related literature and studies are
included in order to show what previous research has brought in this field.
Theoretical framework
Information society and virtual communities
In the last century, information has changed greatly. Flores, Galicia and Sánchez (2007)
pointed out that the concept of information society has developed literature focused on the
way that adults, youngsters, and children interact with current types of communication. One
of the most representative ways of communicating is Internet. This relation between
information and technology has created a new concept: Virtual Communities.
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In regards to virtual communities, Flores et al. (2007) affirmed that they are spaces
where people can interact and communicate through the employment of technology. Weiss,
Nolan, Hunsinger and Trifonas (2006) pointed out that different communities in societies
(such as: government, communities of education and homes) have increased
communication through the use of virtual environments. As a consequence of these
phenomena, researchers have seen the necessity to implement virtual environments in
learning. As well, it is important to reflect about how communities understand the
employment of software in learning, and what their perceptions and profiles are. The
following sections will approach these aspects.
E-Learning
With the evolution of the Web, designers of virtual environments have incorporated
different tools and resources to be implemented in education. These environments have
been called e-learning, which is a basic concept of this literature review. Weller (2007) and
Bernárdez (2007) defined e-learning as any learning experience that utilizes internet-related
technologies to some intend. This concept could be analyzed from two different categories
according to the characteristics given by Bernárdez (2007). See table below.
Table 1. E-leaning categories (Bernandez, 2007)
First category:
software
Second category:
pedagogy

Educative platforms, “work on” programs, specific courses, learning
objects, and Electronic Performance Support Systems (EPSS).
Approaches and methodologies used to path learning process as:
constructivism, cognitivist, communicative approach, task based, etc.
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As Gardner and Holmes (2006) mentioned, e-learning allows enriching teachers’ and
students’ experiences through virtual environments. These environments support the
delivery, exploration and application of information in new ways. In other words, apart
from receiving, processing, and delivering information, users can also transform “virtual
reality” in a real communicative and productive experience of learning. Additionally, elearning provides significant opportunities for learners to create and acquire knowledge by
themselves. These opportunities have been explored in FLT and different aspects have been
developed. See section below.
E-Learning and foreign language teaching
According to the International Certificate Conference (ICC) (2002), foreign language
demands a special perspective because it is “knowledge-based” as well as “skill-based”. To
ICC, the kind of skills that this subject requires are not just cognitive skills, it also needs
cultural skills. Consequently, the implication of all these skills plays a role in software
design and in the approach employed by the teacher. In regards to the special perspectives
that foreign language subject demands, e-learning brings several advantages that can
benefit and facilitate foreign language teaching and learning. Some of these advantages are
as follows:
 Knowledge based: As learning a language demands learning a set of vocabulary and
grammar rules, e-learning can provide a bunch of authentic and meaningful activities,
which will help students to learn that information inductively and not by memorization.
This means that students can learn grammar rules and vocabulary by using them in a
meaningful context, which will in the end favor long-term learning.
 Skill based: Learning a foreign language is not just keeping in mind a group of words
and rules, it also needs to develop language skills.According to Bowen, Rogers and
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Taylore-Knowles (2010), these skills arespeaking, writing, listening and reading. The
great advantage of e-learning is the authenticity and practicality of the activities and the
materials. As a result, students can practice the four language skills while interacting in
a communicative situation provided by the virtual learning environment and the teacher.
 Cultural skills: As it is pointed out by ICC (2002), the cultural and critical skills are
referred as “the new literacy”, which refers to the abilities to adapting one`s schemata to
the reality of a community. The way e-learning contributes to this aspect is high,
because as it is mentioned by Salinas (as cited inFlores et al., 2007), VLE provide
technological resources that allow global communicative situations where students can
interact and enrich their experience. Thus, the cultural and the language barriers can be
broken down in the e-learning context, which in turn allows carrying out interaction in
authentic and meaningful ways.
However, the advantages than the web brings to foreign language learning and teaching
and the presence of virtual technologies in most aspects of society are not the only reasons
why e-learning should be linked to foreign language classrooms. The most important
reason consists of the possibility of using and developing authentic materials and tasks on
the web. This advantage seems to offer opportunities and benefits that traditionalresources
do not have (Smith and Baber, 2005).
Teachers’ profiles in e-language learning
As it was previously explained, e-learning could satisfy most foreign language demands,
but teachers seem to need new types of skills, characteristics and perspectives in order to
adapt themselves to this e-language learning reality. As a result, it is worth analyzing what
kind of teachers’ profiles are expected for the new students’ profile and the new type of
classroom: an instructor? a software developer? a process recorder? etc.
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According to ICC (2002), the role of the teacher in new media and e-learning should be
flexible and must adopt several perspectives. Some of them are:
 Facilitator and guide: Teachers must guide students to authentic sources of information
instead of being the direct givers. Then, materials take an important role in this topic
and teachers should be flexible and skillful at finding and presenting them. Therefore,
materials must be updated, meaningful to students, contextualized and authentic.
 Integrator of media: Teachers should know and understand the uses and deploy of media.
This means, teachers need to be capable of bringing and mixing new media in order to
create an appropriate foreign language environment.
 Researcher: Teachers must be skilled finders of information in order to be updated and
keep their materials abreast. To reach this goal, teachers need to master search engines
and reliable sources of information classified as e-learning tools.
 Designer: In order to use successful learning scenarios, teachers need to learn how to put
together tasks and materials with the purpose of helping learners experience a
successful process. In other words, apart from using conventional learning materials,
teachers must develop their own learning scenarios taking into account the tools
provided by the platform.
 Orchestrator: Teachers need to develop management skills in order to balance e-tools,
learners’ inclinations, and the prescribed syllabus or curriculum in order to reach
institution’s goals.
 Learner: In a constantly changing world of patterns and knowledge, teachers must take
the risk of trying and improving new ways of designing material and developing new etools.
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 Evaluator: Teachers need to assess their own and their learners’ processes according to
techniques that fit with e-tools and approaches employed in the process.
These new profiles that teachers need to be able to tap into also demand a new set of
skills. See next section about such skills.
Teachers’ skills in e-language learning
The new teachers’ profiles in e-learning frame new skills that they must develop in order
to upgrade their teaching practice. According to ICC (2002), those skills are:
 Technical skills: Basically, teachers need to become computer-literate and develop
enough confidence to use the available technology adequately. Teachers, then, should
familiarize with e-tools in order to visualize and avoid future problems.
 Organizational skills: Teachers must orchestrate e-tools and techniques in order to allow
students to benefit the most from them. Teachers should also know when to recycle and
dismantle materials to have the best sources and e-tools for their students.
 Conceptual skills:It refers to role of the teacher as researcher and it points out that
teachers must move to a role, in which they are designing learning experiences and
planning encounters for their learners with the target language environment. Most of
these experiences will take place in situations where control of the means has to be
abdicated to the learner.

STUDENTS’ PERCEPTIONS AND PROFILE IN VLE

12

These new skills that teachers acquire do not mean that they must become software
engineers or software technicians. These skills suggest that teachers must be trained in the
technological field in order to respond to the new paradigm and be able to develop better
materials based on e-tools. However, students also need to assume new roles and
classrooms, which are expected to include new instructional strategies. The new roles of
students and the new nature of classrooms are explored in the next sections.
Students’ profiles in e-language learning
Nowadays, children are born surrounded by technology and they grow up along the
evolution of internet. This situation has generated a new kind of students called “digital
natives”. According to Palfrey and Gasser (2008), digital natives have born immerse and
with the access to it. Consequently, they seem to have an advantage at the moment of
receiving some education in a virtual environment since they have developed skills to use
technologies offered in the network. These kinds of students can study, work, write, and
interact different from the traditional ways.
In the same vein, Prensky (2001) defined a digital native as someone who learns totally
different, as a result of growing within a digital world. These natives behave in a special
way in those learning environments where they can create multiples authentic social
activities and experiences. Not surprisingly, they live surrounded by computers, video
games, and the internet.
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Nevertheless, there are people who are called “digital immigrants”. To Prensky (2001),
this term refers to students who have certain difficulties to move on the internet since their
contact with technology is slower or limited. They have not developed some skills,
especially those connected to management of systems. For digital immigrants, the
perception of internet is completely different. Moreover, Prensky (2001) suggested that
they need to practice and have more interaction than digital natives do. This occurs
because of the interconnection with technology does not appear to be as natural as that of
digital natives.
On the other hand, students in e-learning have specific characteristics, which allow
succeeding in the language learning process. (Palloff and Pratt, 2003) Such aspects are:
 Having access to technology and computer skills since they are able to log in by any
resource such labs, public libraries or computer set.
 Being open-minded about sharing personal information and working on their own
education since they tend to be able to interact in collaborative and autonomous ways.
 Willing to invest time on studying hard since they are capable of embarking on virtual
courses or programs that are demanding and required self-oriented job and selfmotivation.
 Inclined to be a critical thinker since students are willing to take charge of the process
themselves and recognize through reflection the learning process.
 Likely to believe that high-quality learning can happen anywhere and anytime since
students are likely to accept the fact that learning is provoked by the students’ work,
flexibility and new ways of interacting.
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The classroom in e-language learning
In search for an appropriate VLE, academic professionals have worked on the creation
of virtual classrooms that provide a platform where students and teachers can interact with
several e-learning tools. As Smith and Baber (2005) and Weller (2007) pointed out, VLE
tends to be a package or a software system, which combines various e-learning tools in
order to maximize benefit from them and to systematically deliver content online. These
features facilitate learning experience around that content and provide integrated and
cohesive online courses. In order to understand better the advantages of VLE, it is advisable
to compare the characteristics of virtual classrooms and traditional classrooms (Smith &
Baber, 2005). See table below.
Table 2. Comparison between virtual and traditional classrooms (Smith and Baber, 2005)
Virtual learning environments and traditional classrooms
 Teachers can assign exercises to specific students and keep track of their progress.
 Evaluation and grades could be quantitative as well as qualitative.
Virtual learning environments
Traditional classroom environments
Content can be made available to students in
Content is available on physical and inflexible
a variety of formats: web-based (i.e. HTML),
formats as books or photocopies.
Acrobat (pdf), Microsoft word (.doc), etc.
Students and teachers can communicate
asynchronously via text or voice chat.
It provides access to up-to-date materials on
every imaginable topic.

There is mostly just face to face communication
between teachers and students.
It is difficult to find up-to-date material.

It can help you create exercises and
resources that are easily reusable, which can save
time in the long run.

Material for this type of classroom could be much
expensive and not as reusable as teachers expect.

It goes beyond geographical distance, which
becomes less significant.

Geographical distance is fundamental; no face to
face interaction means no teaching-learning process.

It allows students to study at their own pace
with native speakers

It is difficult to promote autonomous learning and
it blocks students to go and find out information by
themselves.

STUDENTS’ PERCEPTIONS AND PROFILE IN VLE

15

As conclusion of the previous chart, virtual tools appear to offer diverse advantages in
terms of economy, geographical space, class management, updated information and
innovating methodologies. However, for these advantages to be fruitful, teachers and
classrooms need to incorporate a new set of strategies and practices. These strategies and
practices range from using computers to implementing technologies. See section below.
New methodologies and approaches in e-language learning
According to Levy (1997), e-learning offers two different types of approaches:
information and language technology (ILT) approach, which includes CALL (Computer
Assisted Language Learning) and TELL (Technology Enhance Language Learning), and
the blended learning approach. CALL and TELL are approaches which make reference to
the type of technological tools employed in the classroom. For its part, blended learning
makes reference to a methodology employed in CALL and TELL.
First of all, CALL was defined by Levy (1997) as the search for and study of
applications of computer in language teaching and learning approach. The application of
CALL in EFL tries to develop the linguistic competences of learners, using computers as a
substantial interactive aid for reinforcement and assessment along the process. Warschauer
and Healey (as cited in Brown, 2008) suggested that the phases of the use of CALL are:
behavioristic CALL, communicative CALL and integrative CALL. These phases are as
follows.
 Behavioristic CALL or first phase consists of drill-and-practice materials, in which the
computer presents a stimulus and the learner provides a response.
 Communicative CALL is based on the communicative approach (see Levy, 1997) and it
attempts to allow for originality and flexibility in student output.
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 Integrative CALL integrates the teaching of language skills into tasks or projects to
provide direction and coherence.
For its part, TELL allows developing computing and multimedia competence in teachers
and students. Also, it provides better tools that permit to create more authentic, real-world
tasks and activities, which engage the learner in real language use. Concretely, TELL seeks
to enhance the acquisition of writing, text comprehension, grammar and vocabulary
through multimedia and hypertext presentations.
Korsvold and Ruschoff (1997) stated that hypertext formats create scenarios where
learning strategies allow knowledge construction. Therefore, TELL basically allows
Internet and communication technology to reinforce applications for language learning and
teaching. To the authors, TELL-based resources might actually be a useful tool to assist the
transition from instructive learning scenarios towards a more constructivist paradigm of
language learning.
Focusing on activities, Dudeney (2007) proposed some tools for online work:
1. E-mail projects and discussion lists: these permit interaction with people around the
world with the opportunity to have communication with a real audience.
2. Web-quest: it is an inquiry-oriented activity, where all the information the students
interact with comes from the Internet. The Web-quest can be teacher-made or learnermade.
3. Blogs: these are online diaries kept by individual or group Internet users.
4. Wikis: this is a collaborative website tool through which people can collect and modify
information about a specific topic.
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5. Online groups: these are not only a sharing of thoughts in simple text formats, but also
the uploading of photos and several types of files.
6. Chats: this is a synchronous (real time) activity that generates communication between
two or more people.
Undoubtedly, the multiple e-tools that CALL and TELL offer could be very useful for
the implementation of a VLE. However, it is also necessary to choose an approach which
frames those e-tools: Blended learning. According to Bersin (2004), Smith and Baber
(2005) and Garrison and Vaughan (2008), blended learning is defined as the combination of
e-learning tools with face to face classes, also known as f2f. As blended learning aims to
separate class time in two environments, which are the VLE and the f2f classroom, it is
essential to clarify the appropriate approaches for each environment. See table below.
Table 3. Blended learning approach in e-leaning (Garrison and Vaughan, 2008)
Blended learning approach
Classroom time
VLE time
The approach employed in this space is
The platform employed in this space is Moodle
Communicative approach, which aims to
which favors communication and interaction in the
provide engaging interaction and interchange of target language.
meaning, thoughts and perspectives.
Role of classroom time

Role of the VLE time

 Speaking and listening must be the main
skills to develop in this space as f2f allows
fast and better supervision of
communicative activities.

 Writing and reading must be the main skills to
develop in this space as there are specific websites
and e-tools which provide opportunities for
authentic exercises and publication of products.

 Thanks to the closer contact between the
teacher and the students, grammar can be
worked in f2f interactions.

 Listening could be also worked in order to develop
cognitive skills.
 Grammar can be shown in context with an
emphasis on the uses of it

Managing time:
Managing both environments must respond to the objectives of the course. The final goal consists
of optimally integrating roles and skills in each environment in order to provide an enriching experience
of language learning.
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This literature framework provided us with appropriate theoretical premises and
perspectives, needed when working with computers and technology in the English
classroom. Not only we understood the new roles that teachers and students need to
assume, but also we realized the importance of using solid instructional strategies.
However, the references needed to go beyond roles and strategies in order to conceptualize
how a VLE needs to be designed and implemented, such conceptualization is developed
below.
Conceptual framework
In terms of the implementation of VLE and its design, it is necessary to describe what
principles and characteristics need to be followed. Moreover, an example of how and
instructional unit works need to be presented. The next sections offer the concrete
procedures we took into consideration.
Virtual learning environments (VLE)
According to Weller (2007), a VLE is defined as “a software system that combines a
number of different tools that are used to systematically deliver content online and facilitate
the learning experience around that content”(p.5). For using a VLE, it is necessary to
establish two bases, which are the software and the approach.In the context of this study,
the selected approach was blended learning, and the software that was employed for this
project was Moodle as these were demanded by the Sergio Arboleda Languages Center.
Moodle is a free source e-learning software platform, which was originally created by
Martin Dougiamas to help educators create online courses with a focus on interaction and
collaborative construction of content. According to the designers of Moodle, its philosophy
consists of:
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 Constructivism: Learners construct knowledge while they interact with their
environments.
 Constructionism: Learning is particularly effective when constructing something for
others to experience.
 Social constructivism: Groups of learners share meaning and artifacts with other groups
in order to create a kind of “learning community”.
On the other hand, Moodle as a platform, has several characteristics. Some of those
characteristics are:
 Moodle allows managing a very large scale of students and courses.
 Moodle has been used to conduct fully online courses or simply to augment face-to-face
courses (which are blended learning).
 Moodle allows a bunch of collaborative activities such as: forums, databases and wikis.
 Moodle can be used as a way to deliver content to students and assess learning using
assignments or quizzes.
Designing VLE
According to Weller (2007), the implementation of VLE must be carried out as an
ongoing process between technology and teaching practice. Most of the principles should
focus on increasing the value of online learning experience to the learner, but to the teacher
practice as well. In order to create a VLE, Weller (2007) provided a route of learning with
stages and levels divided into A, B and C. Each level determines different strategies,
content arrangement and teachers’ roles. See table 4.
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Table 4. Levels which determine design strategies (Weller, 2007)
Level A: it is a simple form that covers the activities, roles, acts and environment used in a
learning design.
Level B: it introduces the notion or properties and conditions. It is at this level where the
learning design becomes useful as it allows multiple paths through the learning material.
Level C: it supports interaction between the system and components, which allows for a more
dynamic work flow and personalization.

As stated by Weller (2007), there are some elements that the design must follow. Those
components form and present the topics within the VLE in a coherent way. The components
are:
 Tittle: a clear and short description of the topic.
 Provided by: author, institution, etc.
 Pedagogy/ type of learning: case-based, problem-based, individualized linear, etc.
 Description/context: a brief description of the design.
 Learning objectives: the stated learning objectives of the design.
 Roles: the various participants, such students, tutors, assessor, teachers, etc.
 Different kinds of learning content used: local texts, internet pages, multimedia DVDs.
 Different types of learning services/facilities/tools used: external expert groupware.
 Different types of collaborative activities: among students, between students and tutors,
etc.
 Learning activity workflow: how actors/content/services interact.
 Scenarios: for example the same content may be used in blended way as face to face and
distance learning working together.
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 Other needs/specific requirements: accessibility, specific target groups, etc.
In order to complement Weller’s ideas, we resorted to suggestions and clarifications
proposed by Smith and Baber (2005) and ICC (2002). See table below.
Table 5. Guidelines for a VLE (Smith & Baber, 2005; ICC, 2002)
Starting a VLE guidelines:
It is absolutely necessary to verify that
It is necessary to give a tutorial to the
each student (and of course the teacher)
class in order to avoid future “technical”
involved has the resources to log in a VLE.
problems. Naturally, the utilization of VLE
should be as easy and simple as possible.
The teacher must have expertise about
A VLE course must be open to be shared
managing VLE software in order to exploit it
and to receive feedback in a community.
at its fullest.
A VLE must be updated and provide
A VLE must show an organized “map” in
authentic material with clear communicative
order to show the students where it starts,
purposes.
what the process is and where it finishes.
A VLE, responding to new pedagogical
VLE tools, resources and goals must not be
models, must provide collaborative activities. disconnected from students’ interest and
institutional goals.
VLE guidelines along the process
In order to enhance the learning
Since activities must aim to publish
experience, a VLE must be complement with
students’ products, a VLE must provide this
software and web-sites
kind of space in a careful and respectful way.
A VLE must manage a kind of record in
There must be a balance between
order to show students their process along the autonomous work and collaborative work.
course as much as possible
Student should cooperatively share
experiences and products during the process.
VLE guidelines at the end of the process
A VLE must provide qualitative and
A VLE must encourage feedback from
quantitative results in order to accomplish
the students.
formative requirements so as to recognize the
student’s individual process.
In a VLE, students must be able to see
A VLE must be updated in order to be
their progress through the quality of their
upgraded and recycled.
products.

Previous studies
In this part of the chapter, different research projects are shown in order to pinpoint
several aspects of interest in this study. The objective of the review is to provide further
references to the theoretical framework, methodology, results, and other related
contributions.
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To start, Smart and Cappel (2006) developed a research focused on the students’
perception on online learning. This research applied blended learning approach during two
e-learning units in two courses. The population was distributed by gender, seniors (58% of
population), junior (34% of population) and sophomores (4% of population). The data
collection consisted in surveys, which were administered during a class discussion of the
online learning units. Among the most important results, the students who were enrolled in
the elective course qualified the online learning units as "fun" and "effective way to learn";
and they were significantly more disposed to employ online learning in future courses.
However, both courses stated that some tasks of the online unit were too difficult, and the
online courses took more time and effort that it was worth. On the other hand, some
students highlighted the flexibility and convenience of online learning, such as the facility
to access lessons anywhere and anytime, and the opportunity to experience a different kind
of learning.
In the same vain, Sharpe and Benfield (2005) provided a general view of students’
perceptions in e-learning and contributions of several authors to this field.The objectives of
the study focused on describing how learners engage in e-learning. Sharpe and Benfield
(2005) took into account issues such as the importance of learners’ voice, learners’
experience and blended approach scenarios. Some of the results described in their research
suggested that the improvement in the delivering of teaching materials, the access to
learning resources, and better communication among the members of the class help to
enhance students’ experiences. Additionally, the results reported that those students, who
got a learning experience through VLE, agreed that the VLE was a major strength in terms
of providing access to information and communication with other class members.
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For their part, Zoran and Rozman (2010) developed a study that aimed to present the
views, attitudes and perspectives of students using Moodle with traditional face to face
learning. The context and the VLE matched this research as the research context was a
higher education institution. The data collection methods consisted of questionnaires based
on open-ended and likert scale questions, in order to collect qualitative and quantitative
information. According to the results, the target population had a positive attitude while
working on the task.
The previous statement is supported by some students’ comments, which emphasized
Moodle as a helpful, useful, time-saving platform, and its positive influence on their
language learning. Moreover, the analysis showed that students found Moodle to be easy to
use, had a high degree of functionality, and found using Moodle as a positive experience.
However, there were some items that lacked during the application such as: the messaging
system presented some difficulties to keep records of the conversations; the built in wiki
tool did not provide useful interventions and students regarded it as not being studentfriendly; and finally there were some problems when copying documents uploaded from
one course to another.
The mentioned articles and studies provided an international overview of the perceptions
of university students in regards to virtual learning environments and blended learning
approach. The following study, developed by Garcia (2007), provided a Colombian
example of researching in the field of virtual learning environments.The study was
developed by undergraduate students from Corporación Universitaria Minuto De Dios. It
focused on virtual learning environments to enhance reading comprehension skills in
specific topics of English and their surrounding perceptions. In terms of research settings,
the target population of this study was formed by five students of level five of English.
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The approach of the study was qualitative and active as the authors sought to resolve
problems related to reading comprehension and students’ perceptions about the different
activities explained in the VLE. The data collection tools consisted of surveys and the
results from the activities developed in the virtual learning environment.Some of the
results, according to Garcia (2007), suggested the variation in the presentation of the
activities, the employment of different e-tools, and the availability of different activities
enhanced students’ perceptions in regards to the online learning experience. In addition,
Garcia (2007) pointed out the communication between students and teacher helped to
increase confidence in students’ performance during online activities and helped to obtain
more suggestions and recommendations by the students.
As conclusion, the results of the different studies suggested that there are several
concepts that are commonly mentioned when researching about perceptions, as for example
concepts like opinions, experiences, attitudes, feelings and impressions. Furthermore, it is
possible to point out that in the field of research of online learning in foreign language,
there have been different types of research (qualitative and quantitative) that explore the
efficiency of e-learning, such as the type of perceptions that e-learning generates in students
and teachers. Finally, studies suggested using e-learning and implementing VLE do have a
positive impact on students and teachers, when strong pedagogical and instructional bases
are designed and implemented.
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CHAPTER III
METHODOLOGY
Introduction
This chapter consists of the research approach and procedures that we, as researchers,
developed in the research project. Firstly, the approach of the research is explained and
supported with the context and the objectives. Secondly, the research population and the
sample setting are explained in detail. Thirdly, the instructional design is introduced as well
as its approach and guidelines. Moreover, each data collection tool is explained and
justified including its procedures and main considerations. Finally, the ethical
considerations that support this research paper are discussed.
Research design
For the purposes of this research, we followed the principles of the qualitative paradigm
and adopted as a specific research, a basic interpretative qualitative study. According to
Merriam (2009), within this paradigm, studies aim to understand meanings of a situation or
phenomenon. This way, we could collect and understand students’ perceptions and profile
about VLE as their main objective was to describe and interpret them in detail. See
discussion below.
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Research paradigm
The objectives of this study aim to describe and understand how students make
construction of their perceptions through their experiences and their interactions with
aVLE. These types of objectives clearly place the study in a qualitative approach. In this
regard, Burns (1999) affirmed that qualitative approach emerged as an alternative frame of
reference that involves understanding the research context and aims to describe, interpret
and explain human behavior within a social context. Moreover, Merriam (2009) explained
qualitative research as a process to interpret “how people make sense of their world and the
experiences they have in the world” (p. 13). To this regard, Lapan, Quartaroli and Riemer
(2012) agreed that qualitative research aims to explore day-to-day interactions, how things
transpire, and the individual meanings of events for the people involved.
For Creswell (2008), qualitative research is an attempt for exploring and understanding
the meaning individuals or social groups attribute to their social worlds or social problems.
In addition, Creswell (2012) pointed out that there are four assumptions that support
qualitative approach: ontology, epistemology, axiology and methodology. These four
assumptions contribute to obtain a general view of qualitative research. (p. 21)
In regards to the characteristics, different authors explained them taking into account
certain aspects. Merriam (2009) pointed out that there are four key characteristics to
understand the nature of qualitative research. First, it is focused on processes,
understanding and meaning. Second, researchers are the primary instrument of data
collection and analysis. Third, the process is inductive. Finally, the product is richly
descriptive. (p. 14)
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For his part, Creswell (2012) agreed that qualitative research and its methodologies are
characterized as inductive and shaped by the researcher's experiences. Also, during the
process, the research questions could change in order to better illustrate the research
problem.Methodologies can also be adjusted in order to better answer the research question
or achieve the research objectives.
In terms of qualitative researchers, Lapan et al. (2012) pointed out that there are two
types of researcher: Interpretivist and critical. The first type of researcher assumes that
people create their own meanings in interaction with the world around them. Interpretative
investigators attempt to understand phenomena by accessing the meaning and value that
study participants assign to them (p. 8). For the critical researcher, the aims are similar to
interpretive research. The difference consists of focusing on the way power is embedded in
the structure of society and how individuals become empowered to transform themselves,
the social organization around them and society as a hole.
To conclude, the tradition of qualitative research has provided different perspectives and
points of view, which allow interpreting and understanding social phenomena, instead of
measuring and seeking for cause and effect (Lappan et al., 2012). Moreover, qualitative
approach provided several types of research like narrative approach, phenomenology,
grounded theory, ethnography, and cause studies (see Creswell, 2012). For the purpose of
this research, basic interpretive qualitative approach was applied. See explanation below.
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Research method
For the purposes of this research project, we chose to do a basic interpretive qualitative
study. This type of study belongs to the qualitative research, which is, according to
Merriam (2002), focused on understanding how participants make meaning of a situation or
phenomenon, through the mediation of the researcher as an instrument, using an inductive
strategy and seeking description as an outcome (p. 6). In other words, Merriam explained
that a basic interpretive qualitative study aims at discovering and understanding a process
from the perspectives and worldviews of the participants.
In 2009, Merriam maintained that a central characteristic of this type of studies is its
special attention to how individuals construct reality in interaction with their social worlds
(p. 22). To her, the researcher must be attentive to understanding the meaning a
phenomenon has for those involved. However, she clarified that meaning is not inherent in
situations per se. Instead, meaning is constructed by people as they interact with the context
they are interpreting. Consequently, she maintained that a basic interpretive qualitative
research should focus on (a) how people interpret their experiences, (b) how they construct
their worlds, and (c) what meaning they attribute to their experiences (p. 23).To Merriam
(2002), any qualitative study should follow a process with five basic steps. Those steps are
as follows:
 Shaping a problem: The phenomenon to study must be of interest. A question must be
stated as a problem statement and it must give the purpose of the research.
 Selecting a sample: The selected sample must be a group where researchers are able to
learn and obtain in depth data about the problem. The main objective is to facilitate the
understanding of the meaning of a phenomenon from the participants’ perspectives.
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 Collecting the data: Interviews, observation and documents are the most common data
collection tools or strategies which are determined by the research question.
 Researchers are encouraged to use more than one tool to support the validity of the
findings.
 Analyzing the data: Data analysis must be conducted simultaneously with the data
collection process because it allows making changes. These adjustments allow having
the opportunity to gather more reliable data.
 Writing up the findings: The report must be presented as detailed descriptions of the
complete process, with evidence of the findings.
Based on the previous premises, we had three main reasons to carry out a basic
interpretive qualitative study. The first reason is based on their interest in describing and
analyzing how EFL students construct meaning out of their experiences within a VLE.
These meanings were explored through two categories (perceptions and profiles) and five
subcategories (beliefs, experiences, technological skills, study habits, and learning
preferences), which emerged from the literature review and the research question (See
further discussion in chapter four).
Secondly, as participants were going to live a phenomenon of learning English through a
VLE, we wanted to provide them with tools and experiences that allow them to express
how they make sense of a technology-infused reality according to the social world of their
classroom. As a result, we strived to understand students’ constructed meanings that
emerged from the application of two instructional units that integrated f2f and e-learning.
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Finally, we expected to establish some basic considerations that English programs at
University languages centers should keep in mind to be successful with technologyenhanced courses. In other words, we sought to explore VLE application in an EFL
classroom in order to point out instructional guidelines that could help to improve teachers
and students’ performance.
Research population and sampling
Research setting
This research process arose from the desire of the Sergio Arboleda Languages Center of
implementing a modality of virtual education in order to provide greater flexibility to
students. This center is located in the northern part of Bogota and it has nine classrooms
equipped with a video-beam and a CD player. The classrooms are small, but appropriate.
Normally, classes have an average of 15 students. The Languages Center has 15 part-time
and 2 full time teachers. All of them have a degree in foreign language or a certificate from
an international standardized test. The Languages Center uses the Moodle platform to
deliver placement tests.
Research population
The target population consisted of a group of thirteen students. In this group, ten of them
did not study a bachelor at the Sergio Arboleda University and three of them were doing
their degrees at the University. These students came from different backgrounds and they
all wanted to get certificates required for their studies and/or work. Their ages ranged from
17 to 22 years old, and their socioeconomic level status was between 3 and 4 social strata.
In regards to their language level, they could all be placed in A1 according to the Common
European Framework (CEF).
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Sample
When discussing qualitative sampling methods, Merriam (2009), Rubin and Babbie
(2008) and Murphy and Dingwall (2003) agreed that there are two basic sampling methods.
On the one hand, there is a method called probability sampling, which allows estimating
the distribution of a phenomenon by having a generalization. Murphy and Dingwell (2003)
explained that in qualitative research it is possible to select the sample randomly in order to
favor a generalized statistical analysis. On the other hand, there is the non-probability
method, which allows having a depth and breadth sight of the phenomena in general. This
method seems to be an appropriate alternative from a pragmatic point of view since it
allows the researcher to rely on his/her experiences and judgment.
To Rubin and Babbie (2008), non-probability sampling method is a commonly used in
qualitative research. They explained that there are three kinds of non-probability strategies:
quota sample, snowball sample and deviant sample. They are defined as follows:
 Quota sample divides the population being studied into subgroups in order to define the
number of participants needed to represent all cases.
 Snowball sample starts with few relevant participants who help identify other
participants needed in the research. Thus, key figures can suggest other key participants
that expand through referrals.
 Deviant case sample does not focus on identifying regular cases. Instead, it seeks to get
cases that differ from the dominant pattern.
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This research project used non-probability sampling in order to favor a depth and
breadth sight of the phenomenon at hand: students’ understanding of the implementation of
a VLE. However, we opted to use Patton’s (1990) purposeful sampling, which helps select
information-rich cases for in-depth study. Such cases allow us to collect the data we need in
order to learn a great deal about issues of central importance to the purpose of the inquiry. It
is worth noting, we attempted to use quota sampling as well in order to give all relevant
participants the chance of providing relevant information for the study.
Once, the research designed has been determined, we moved on to working on an
appropriate instructional design that would help us to create a better learning environment
for students to construct meaning from their experience with a VLE. The guidelines and
principles that frame an instructional design must affect the impact of students’ perceptions.
Consequently, the instructional design needs to be as suitable as possible in order to get
reliable data. In this case, the instructional design was applied to fit Moodle as it was the
platform acquired by Sergio Arboleda University.
Instructional design
Approach
Within this study, we decided to use the blended learning approach as it is the most
adequate way of implementing a VLE. According to Smith and Baber (2005), this approach
is defined as the combination of e-learning tools with face to face classes (See chapter 2 for
deeper information). Garrison and Vaughan (2008) provided five general principles to take
into account when applying blended learning approach:
1. Blended learning must offer systematic inquiry through reflective and collaborative
activities.
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2. The selection and integration of media must be shaped by educational goals and design
considerations.
3. Approaches should not be based just on communication but on community inquiry.
4. The learning approach must be balanced between deep approaches (focusing on the
quality of understanding) and surfacing approaches (focusing on the quantity of
learning).
5. Blended learning environments must allow opportunities to discuss, reflect and digest
the meaning of the material presented instead of overwhelming with content.
In regards to the development of the instructional design, Garrison and Vaughan (2008)
presented teachers with some suggestions. Some of these suggestions are:
 Students must feel a sense of presence and belonging in the class.
 Students must have the opportunity to discuss formal expectations of the course.
 It is important to encourage student familiarity and personal relationships.
 It must be clear that the teacher’s function is to moderate but not to dominate the class
flow.
 The design must establish a climate for openness and collaboration.
When discussing the design of web based tutorials, Hasim (2005) proposed some
guidelines. Since we considered them pertinent for their study, we opted to resort to them
when developing their instructional units. These guidelines were understood as follows:
 The teaching materials should be presented in a suitable format - e.g. the choices of
background and font colors, font size, and font types.
 The site should be useable by everyone of the target group regardless of their level of
proficiency in the target language.
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 The site should be user-friendly so that users can navigate easily with a minimal number of clicks.
 The site should be useful and fun to use.
 The site should allow fast-loading pages by removing unnecessary objects or graphics.
Instructional objectives
The communicative and linguistic objectives were based on level A1 of the Common
European Framework, since it was the level of the target population. We divided the
objectives into two sets as the online units were worked in both face to face classes and
virtual mode. Thus, the objectives were as follows:
Table No. 6 Instructional objectives as worked in class.
Face to face
Grammar: Can use and understand statements related
with there is/there are, present simple, past simple,
directions and should, and focusing on details (such
as grammar rules and exceptions).
Pronunciation: Can correctly pronounce compound
nouns.
Speaking: Can ask, give directions and advices.
Vocabulary: Can use vocabulary refer to directions
and quantitative qualifiers.

Virtual

Grammar: Can use and understand there is/there are,
present simple, past simple, directions and should by
analyzing its usage in context.
Reading: Can understand simple text and recognize
the functions of there is/there are, present simple,
past simple, directions and should.
Language use: Can receive an input and give advice
according to it.
Vocabulary: Can write simple compound sentences
and simple paragraphs about the related topic.

Resources, materials and e-tools
The materials and e-tools used in the class were provided by Moodle and they were
integrated among the unit development. See information below.
 Chat: This tool allowed the communication of the class members, even if all the
members were together in the same class.
 Forum: In this space, students could share written products related to the class topics.
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 Web pages: With this tool, students went through a path where they received input
(information) and questions depending on that input. The lesson was divided into stages
and each stage had a set of questions in order to challenge students.
 Homework: It was a link, where the students could upload files (.doc, HTML, ppt, pdf),
depending on the assignment in question.
 Web links: This link allowed accessing other web sites in order to enrich the unit.
 Glossary: This tool allowed updating and providing a database with unknown or new
vocabulary and concepts.
 Resources: This tool provided alternative web pages, which could be used to facilitate
information to students.
 Wiki: It enabled participants to work together in a web page in order to implement,
expand or modify content.
 Choice: This e-tool was a very simple activity which consisted of asking questions and
choosing multiple responses. It was useful as a quick poll to stimulate thinking about a
topic.
 Application description: It consisted of a basic report of how activities or strategies were
applied.
In terms of activities, we followed some guidelines provided by Smith and Baber (2005)
and ICC (2002). These guidelines were:
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a. It is necessary to check if each participant has the resources to log in the VLE, and to
give a tutorial in order to avoid future “technical” problems.
b. It is necessary to check if the resources are updated and the tools ready to start.
c. VLE must show an organize “map” in order to show the student where it starts, what the
process is, and where it finishes.
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Sample unit
Unit 5: Here, there and everywhere, First session: Moodle.
Table 7. Part one of unit 5 (See the complete design of this unit and unit 6 in appendix A)
Steps
Introduction to the virtual didactic unit: Teacher
is going to explain how the VLE works and provide
a map of the lesson.

Procedures
 The students are lead to log in the VLE according
to the teacher’s instructions, and discuss about
the map of the lesson.

Introduction: Teacher is going to introduce the
topic (Here, there, and everywhere) which is talking
about festivals and events around the world.

The topic will be introduced with a video which will
show different festivals and carnivals around the
world. (Web links)
 Before watching the video: students are going to
guess what the video could be about. Then, they
are going to share their ideas (forum)
 While watching the video: Students are going to
focus on the information related to festivals and
events from different cultures. (students are
able to use a piece of paper to write down
some ideas)
 After the video: Students are going to post in the
forum what people do in those festivals.
(Forum)
Grammar: Quantitative qualifiers.
Topic: festivals and events.
 They will read a text about the topic before
mentioned where quantitative qualifiers and the
use of “there is” and “there are” are employed in
affirmative, negative and question form.
(Branch tables)
 According to the text, they are going to be asked
to write down a text similar to the one they have
read. The text must answer the question: Do you
know any of our festivals? Describe it. (wiki)
 Then, students are going to explore information
about some festival. The teacher is going to
guide the conversation. (Chat)

Working on grammar: Students are going to
visualize the uses of quantitative qualifiers, and
“there is” and “there are” function.

Task: For next class, students are going to describe
orally a specific festival to be presented. They can
work in couple, maximum in groups of three people.
Festivals options:
1. Oktoberfest – Munich, Germany
2. Fringe Festival – Edinburgh, Scotland
3. Burning Man – Nevada, U.S.A.
4. Love Parade – Germany
5. Carnivale – Rio de Janeiro, Brazil
6. International Jazz Festival – Montreal, Canada
7. Festival of San Fermin – Pamplona, Spain
8. International Film Festival – Cannes, France

 The students will be asked to make a presentation
about a festival showing up the language in use
(there is, there are, quantitative qualifiers, and
previous studies knowledge).
Structure of the presentation:
 Name of the festival or carnival and origin.
 Where and when the festival is celebrated.
 General characteristics.
The groups will be organized by using the chat.
Each presentation will last around 5 and 7 minutes.
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After having finished working on the instructional units, we moved on to designing and
implementing a set of data collection instruments. These instruments sought to provide
them with the necessary information to access how students interpreted their experiences
with a VLE and what meaning they attributed to those experiences. See discussion on data
collection next.
Data collection
The main objective of this basic interpretative qualitative study consisted of attempting
to discover and to understand what happened with students’ perceptions and profiles when
faced to a virtual learning environment. Consequently, a variety of data collection tools
were chosen in order to gather reliable and comprehensive information about the students’
experiences in the use of Moodle in their English classes at the Sergio Arboleda Languages
Center. It is important to note that originally we wanted to collect information from
teachers, but we only had access to the teacher in charge of the class where the study was
conducted. However, in order to have an insider’s perspective, we opted for including the
teacher as an extra source of information.
Categories and subcategories
Before discussing the data collection instruments, it is vital to go over the categories and
subcategories that we used in order to work with the collected data. In this regard, Burns
(2010) explained that it is necessary to organize the information in groups in order to have a
visual display. Those groups receive the name of codes and categories, and they can be
classified hierarchically.
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The categories consisted of the broad concepts, which included some sub-categories. In
turn, the sub-categories were concepts that allowed classifying emerging codes
systematically. However, we strived to allow for the emergence of unplanned/unforeseen
information. They did so in order to guarantee a rich description and in-depth
understanding of the context, the participants involved, and the activities of interest. The
table below presents the organization of categories and subcategories.

Table 8. Categories and sub-categories of the study
Categories
Sub-categories
Experiences
Perceptions
Beliefs
Study habits
Profile
Technological knowledge
Learning preferences

In regards to the first category, several authors have explained perceptions from
complementary points of view. On the one hand, Eggen and Kauchak (as cited in
Adediwura and Tayo, 2007) explained perceptions as a process of attributing meaning to
experiences. In addition, these authors suggested that perceptions influence recently learned
knowledge and also previously acquired knowledge. On the other hand, Johnson (as cited
in Reynolds, 2009) suggested that perceptions are cognitive constructions that are generated
by social, emotional, physical and cognitive factors. To him, the interaction of these factors
influences how people perceive objects, people, or events.
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In terms of perceptions in VLE, Adediwura and Tavo (2007) provided two points of
view. First, students’ perceptions in VLE depend on their familiarity with technology and
the role of technology in their learning experiences. Secondly, perceptions are activated
based on past and present experiences, individual attitudes, and physical states of the
human senses, interests, and attention. These points of view resonate with Eggen and
Kauchak and Johnson’s perspectives and, as a result, we opted to understand perceptions as
the construction and attribution of social, emotional and physical meaning of objects,
people and events; such process is influenced by past and present experiences, attitudes,
interest and attention.
When talking about experiences, Johnson (as cited in Reynolds, 2009) pointed that they
are processes affected by knowledge and their acquisition is linked to the construction of
perceptions. In terms of experiences in the use of ICT, Shih, Muñoz and Sánchez (2006)
pointed out that previous experiences with computers seem to be a differentiating factor
between students who participate in Web-based training programs. These authors suggested
that individuals with less previous experiences in the use of computers navigated in a more
linear way whereas individuals with more hypermedia experience navigated more
nonlinearly. In addition, Sayago, Forbes and Blat (2012) stated that learners with previous
ICT experiences tended to be more individual or independent in their learning that
“beginner or novice” ICT users. These authors suggested that more ICT experience and
learning confidence contribute to making learning easier, which does not necessarily lead to
easy achievement of learning goals. For the purposes of this research, experiences were
understood as a core factor in the construction of perceptions, which determines students’
behaviors and competences when managing a VLE and achieving learning goals.
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In terms of beliefs, it is worth noting that Montero (1994) mentioned a factor that
contributes to the formation of perceptions. To him, a belief is defined as a cognitive
process where information is evaluated in order to generate representations of the
surrounding world, which in turn generates consequent attitudes and behaviors. In terms of
beliefs in ICT learning, Bandura (1993) and Eccles and Wigifield (1995) suggest two types
of beliefs: self-efficacy beliefs and task-value beliefs. On the one hand, Bandura (1993)
affirmed that self-efficacy beliefs are students’ subjective perceptions of their ability to
perform specific task. On the other hand, Eccles and Wigifield (1995) explained that taskvalue beliefs consist on the students’ perception of enjoyment, importance and usefulness
of specific tasks. Both types of beliefs influence the quality of ICT learning and are
important predictors of students’ future academic choices. (Bandura et al., 1996; Jacobs et
al., 1998). In this study, we conceptualized beliefs as a process that helps evaluate new
information and produces matching attitudes and behaviors. In addition, beliefs seem to
impact students’ confidence during their performance in a VLE, and their disposition to
develop the corresponding activities.
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In regards to the second category, we decided to explore students’ profiles to see whether
and how the students behaved and interacted when working with a VLE. Palloff and Pratt
(2003) explained that students should possess or develop certain characteristics if they are
to succeed in a learning process within a technology-infused context. Such characteristics
are basically related to individuals’ study habits and technological knowledge. Study habits
refer to routines people have that facilitate their academic responsibilities whereas
technological knowledge relates to the level of competence one has to know how
technology works and to use it for one’s benefit. We, as researchers, also integrated
students’ learning preferences in order to realize how student’s learning styles, preferred
activities and resources impacted the way they behaved and interacted. According to
Williams and Remenyi (2008), study habits, technological knowledge and learning
preferences, among other aspects, are decisive factors in e-learning. Consequently, we
decided to pay attention to them.
Data collection instruments
For the purpose of this research, three instruments of data collection were chosen. Those
instruments were: observations, surveys and interviews. Each one of them was applied in a
different stage of the research. To begin with, we decided to adopt a role of nonparticipant
observatory as it better fitted with the conditions of the class (see appendix B). Semistructured observations were applied during all applications of the VLE, since it was the
only chance to register facts and events. It also permitted to find relevant information in
relation to the categories and subcategories of the study, gain information directly from the
phenomenon as it manifested naturally and, ultimately, offer a longitudinal perspective to
the data collected through the other instruments.
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On the other hand, we opted to apply explanatory surveys (see appendix D) in order to
have a general understanding of students’ meanings, experiences, and points of view.
Finally, we used semi-structured interviews (see appendix C) with “key informants” in
order to understand how students made meaning of the use of a VLE; in particular, Moodle.
See table below with information about when the data collection instruments were used.
Table 9. Timetable of the application of instruments
Moments

Dates

Instruments
Observations

From March 28th to May 18th

Surveys

March 30th and April 23rd

Interviews

May 201st

Although the instruments were used at different times. Firstly, observations were applied
during the class as it was the only chance to register facts and events directly from the
phenomenon. Secondly, surveys were applied to the entire target population after each
class, in order to collect general information. Finally, interviews were applied to key
informants at the end of the two units, with the interest of collecting depth information of
the entire process. We managed to exploit each one in a recursive process to enhance the
nature of the qualitative paradigm and the purpose of basic interpretive qualitative research:
discovering and understanding a phenomenon from the perspectives and worldviews of the
participants. See figure below.
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Figure 1. Data Collection process
Instrument 1: Observations
This data collection tool is defined by Freeman (1998) as closely watching and noting
classroom events, happenings or interactions, either as participant in the classroom
(participant observation) or as an observer of another teacher’s classroom (non-participant
observation). The previous definition matches O’Leary’s (2004) explanation, which
consists of regarding observation as a systematic method of collecting data through the
researcher’s senses. According to O’Leary, there are two types of observation: nonparticipant and participant. In non-participant observation, the researcher is an outsider;
he/she does not become an integral part of the system or community being observed. For its
part, participant observation sees the researcher as part of the situation being studied.
Additionally, O’Leary discussed three types of observation: structured, semi-structured
and unstructured. Structured observation tends to collect qualitative data as quantitative
data and it is highly systematic; checklists or observation schedules are used. In regards to
semi-structured observation, O’Leary explained that it uses schedules or checklists that
organize observations, but also attempts to observe unplanned events. Finally, unstructured
observation is described as a way of collecting data without predetermined criteria and/or
prepared patterns.
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In order to carry out observation successfully, O’Leary (2004) provided several steps
such as:
1. Plan


Researchers must get familiar with the target population and be aware of any event
that could affect the process



Researchers should decide how long they will be observing and the role they are
going to take.



Researchers should brainstorm preconceived ideas and expectations.



Finally, researchers must prepare an observation schedule/checklist.

2. Observe


Researchers should be prepared at the exact moment of observation (e.g. tools,
materials, etc.)



Researchers must use all their senses and possibly their intuition to gather data.



Researchers should seek saturation of information.

3. Record


Researchers should record observations in a timely manner.



Researchers should attempt to record their data in a systematic fashion that will ease
future analysis.

4. Review


Researchers should review the process and note any difficulties encountered, e.g.
access, time taken, engagement, etc.



Researchers should review their observations records and note any difficulties they
have encountered.
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5. Refine


Researchers must make modifications based on their own review of the process and
quality of the data generated.

For the purpose of this research, we followed the guidelines and instructions provided by
O’Leary. Moreover, we opted to employ non-participant observation during the application
of the VLE. While one of us was guiding the class, the other was observing without being
part of the class in progress. Finally, the observation that was conducted was semistructured since we had already established some aspects to pay attention to, but we kept
open to unplanned events or situations. In the end, we thought this type of observation
allowed flexibility without losing the initial scope.
Instrument 2: Surveys
Tomal (2010) and O’Leary (2004) defined surveys as a qualitative tool which allows
asking a range of individuals the same questions to gather information related to feelings,
beliefs, impressions and facts. According to O’Leary (2004) surveys could be classified as
being descriptive or explanatory. On the one hand, descriptive surveys aim at describing
demographic information as age, socio-economic level, and gender. On the other hand,
explanatory surveys seek to establish why things might be the way they are.
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When talking about questions, O’Leary explained that it is possible to use two kinds of
questions: open and close. Open questions allow respondents to answer with their own
words whereas close questions have respondents choose from a range of determined
responses. For close questions, O’Leary (2004) proposed using some items such as yes/no,
agree/disagree, filling in the blanks, choosing from a list, and ordering options. In this
study, we decided to use an explanatory survey, which included open and close questions
related to meanings that students attributed to their experiences with a VLE. To guide the
survey process, we adopted the advice and instructions that Henning, Stone and Kelly
(2009) and O’Leary (2004) offered. See table below.
Table 10. Advice and instructions for surveys
Instructions
 Surveys need to include some background information in order to clarify the survey’s
purpose.
 Surveys need to provide instructions to lead the interviewees’ process.
 Instruments considered too long can be abandoned or incomplete.
 The most important questions must be ahead of the survey.
Steps
1. Plan.
a. Establish the goal of the projects.
b. Select your participants.
c. Create your survey.
3. Analyze.
a. Make objective observations
about the survey data.
b. Analyze the survey data from
different perspectives.

2. Collect data.
a. Pilot the survey.
b. Administer the survey.
4. Reflect.
a. Interpret
b. Develop new teaching strategies.
c. Justify your strategies
d. Write a summary report.

We chose this data collection tool in order to have an overall view of students’ meanings
and experiences. Additionally, surveys helped identify key informants, who could
participate in the interviews.
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Instrument 3: Interviews
Interviewing is a very common qualitative tool, which fits with basic interpretive
qualitative studies research. Tomal (2010) defined it as asking questions of an individual or
groups of individuals and obtaining their verbal responses. According to Tomal (2010) and
O’Leary (2004), interviews could be divided into different types depending to the audience
and the structure.
On the one hand, Tomal (2010) classified interviews into group interviews, focus group
and individual interviews. Group interviews consist of asking questions to two or more
people who have gathered for a session. Focus groups imply talking to a group of people
who are experts in a field or who are key interviewees. Finally, individual interviews allow
drawing out feelings and opinions that might not be obtained in a group setting.
On the other hand, O’Leary (2004) classified interviews according to their structure.
Structured interviews use pre-established questions in a predetermined order and use a
standard mode of delivery. Semi-structured interviews are flexible and start with some
planning in order to frame the flow of the conversation. Finally, unstructured interviews
seek to draw out information, attitudes, opinions, and beliefs around particular themes,
ideas and issues without the aid of predetermined questions.
In order to frame the process of interview, O’Leary (2004) offered a guide, which
consists of:
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Figure 2. Process of interview as proposed by O’Leary, (2004)

We chose the previous instrument in order to collect in depth information. As the nature
of interviews consists of seeking deeper information, this tool was the last one applied and
it was used with key informants identified through the survey. In the context of this
research, we employed individual interviews, as it provided a better confidence in the
interviewee permitting to collect deeper data. To conclude, the type of interview selected
was semi-structured interview, as it permitted to focus on specific issues as well as
opening space for supplementary information.
After having determined what data collection instruments were going to be used and
how they were going to be constructed, we focused their attention to working on
trustworthiness and ethical issues. See final section.

STUDENTS’ PERCEPTIONS AND PROFILE IN VLE

50

Trustworthiness and ethical issues
Trustworthiness
Shenton (2004) explained that the trustworthiness of qualitative research generally is
often questioned by positivists, perhaps because their concepts of validity and reliability
cannot be addressed in the same way in naturalistic work. However, Shenton pointed out
that several writers on research methods have demonstrated how qualitative researchers can
incorporate measures that deal with credibility and consistency. One well known model is
the one that Guba (1981) proposed. To him, trustworthiness involves establishing:
credibility, transferability, dependability and confirmability. See table below.
Table 11. Aspects of trustworthiness
Credibility
Confidence in the 'truth' of the findings
Transferability
Showing that the findings have applicability in other contexts
Dependability
Showing that the findings are consistent and could be repeated
Confirmability
A degree of neutrality or the extent to which the findings of a
study are

In this study, we implemented a series of techniques to maintain high levels of
trustworthiness. Concretely, we worked with prolonged engagement, persistent observation,
triangulation, thick description, inquiry audit through their thesis advisor, reflexivity and
external audit by resorting to the advisor who acted as an external researcher.
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Ethical issues
We considered some ethical considerations related to copyright and participation
permission. On the one hand, it was necessary to ask permission from Macmillan in order
to follow language and content topics from the textbook being used at the Languages
Center. These topics were the basis of the design of the two instructional units students
worked with. In addition, although we decided to adequate grammar and content within the
blended approach, we respected the pre-established lesson plans provided by the Languages
center for level 1.
On the other hand, we decided to protect students’ identity and respect students’ desire
to participate. They were able to draw out of the study whenever they wanted to and their
help with the surveys and interviews did not imply direct access to their personal
information.
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CHAPTER IV
DATA ANALYSIS
Introduction
Once the data collection chapter has been explained, the next step to go on in this project
is data analysis. This process consists of grouping and assembling codes or key concepts
according to categories in order to find out patterns, relations and irregularities.This
chapter, then, seeks to explain the overall data analysis of this research project. Also, the
analysis and the results from each instrument are presented. Finally, a discussion is
presented with some interpretations of the results.
Overall data analysis
As it was previously mentioned in chapter 3, this research analysis was conducted in the
qualitative paradigm. According to Merriam (2009), qualitative research seeks to
understand how people interpret experiences and meanings of what participants are living.
Concretely, we selected basic interpretative qualitative study. This type of study is an
intensive, holistic description and analysis of a bounded phenomenon such a program, an
institution, a person, a process, or a social unit (p. 3).
This research aimed to interpret students’ perceptions and profile involved in the
application of a VLE. More specifically, it aimed to analyze the application of two units on
a platform called Moodle. During these two applications, three instruments were used to
collect and analyze data. The main categories of the study were selected according to the
research question and the literature review; what Freeman (1998) called, a priory approach.
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In regards to the data analysis, Freeman (1998) defined it as a cyclical process where
understandings or meanings are disintegrated and reintegrated. For this reason, the aim of
the data analysis in this research was to generate a specific view of each instrument and a
general one of the whole phenomenon, in order to get consistent results. To Freeman
(1998), data analysis demands a systematic manner of working with gathered information.
This systematic analysis consists of a set of phases to find patterns and trends. The stages to
conduct the general data analysis process are presented below.

Reviewing the established categories.
Organizing categories into a display.
Organizing codes or key concepts according to the categories. (Specific data
analysis)
Finding patterns (triangulation).
Displaying the results.
Figure 3. Stages for conducting data analysis. (Freeman, 1998)
First, Freeman suggested reviewing the categories in order to refresh the boundaries of
the data and identify the main aspects of the research question. Also, the categories served
as the main ground to label and organize the emerging codes. In this study, the categories
that appeared from the literature review were organized systematically into main categories
and sub-categories.
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The mentioned organization brought about two main categories students’ perceptions
and profile, which were further analyzed into five subcategories: experiences, beliefs, study
habits, technological knowledge and learning preferences. This organization, based on
Burns (2010), also involved finding the main themes or concepts that could help to throw
light on your research question” (P. 108). This organizational process allowed providing a
ground to organize the codes systematically and make the easy to label.
The third stage consisted of organizing codes according to the categories in the table.
According to Freeman (1998), this process is explained as “labeling the data in some way”
(p. 99). To him, codes are key ideas or main concepts that emerge from the data and are
arranged systematically. In order to find the codes from the data and to organize them into a
display, this study developed three types of triangulation: data triangulation, theoretical
triangulation and methodological triangulation. Each type of triangulation will be explained
in the specific instrument analysis section below.
As soon as the previous stage was completed, the next step was to find relationships and
patterns among the codes. This process helped to provide a framework of the object of
study, which allowed us to reach certain reflections over the collected data. Finally, in
order to see the whole interpretation that emerged from the identified patterns and
relationships, it was necessary to represent what was found. The aim was to establish solid
conclusions and recommendations based on the research question and objectives.
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Specific instrument analysis
As it was mentioned before, it was necessary to apply three types of triangulation,
because of the nature of the data and the methods employed to collect the needed
information. Firstly, theoretical triangulation was applied. The data were arranged into preestablished categories, identified in the literature review and previous studies. This type of
triangulation allowed benefiting from knowledge validated in the field.
Then, the second triangulation taken into account was data triangulation. The data were
collected from three different instruments: surveys, interviews and observations. The use of
different instruments allowed complementing each instrument, in order to provide reliable
codes and different perspectives for each code.
Finally, the last triangulation employed in this research was methodological. This type of
triangulation provided the elements to analyze qualitative and quantitative instruments
according to their design and purpose. In this study, this type of triangulation was needed as
surveys were more quantitative oriented and interviews and observations were more
qualitative based. In this regard, O’Leary (2004) maintained that the analysis of qualitative
instruments (observations and interviews) can be done through thematic analysis, whereas
the analysis of quantitative instruments (surveys) can be done through descriptive statistics.
On the one hand, thematic analysis consists of understanding the data by the systematic
generation of new codes that are divided by different categories and clarified by literature
review. This type of analysis seeks to construct meaningful understandings from the
collected data. In regards to the types of thematic analysis, O’Leary (2004) suggested four
types, which could be employed according to researchers’ purpose and the nature of the
code. See an example of thematic analysis of a fragment from a student’s interview below.
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Interview
“La plataforma me pareció muy interesante porque es otro medio en el cual cada uno de
nosotros personalmente a mi logro aclarar, aprender muchas cosas en ingles que tal vez
tenemos dificultades, y gracias a este. Estos módulos... por medio de video, escritos y
demás pudimos aprender muchas cosas.”
The highlighted words in the previous paragraph exemplify key concepts that appeared
repeatedly in the interview, which suggested a theme. Once identified, the repeated
concepts and possible themes were grouped and displayed in order to establish relevant
patterns. In the figure below, the highlighted codes are grouped with codes found in others
students’ interviews. These codes appeared to share similar characteristics, which allowed
them to be grouped together.

Figure 4. Example of code grouping
On the other hand, focusing on the quantitative questions of the surveys, O’Leary (2004)
suggested recognizing the nature of variables, and statistics in order to apply the most
pertinent type of analysis. We decided to follow Burns (2010) in order to understand the
procedures for measuring central tendency and dispersion described by O’Leary (2004).
Burns (2010) stated that looking for the central tendency can be done by finding an
average. According to her, there are three different averages: mean, median and mode.
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The mean is used to obtain the mathematical average, whereas the median is used to find
out the mid-point of the rage as middle value descending or ascending. The mode is a
common value which represents the most repetitive one. In this study, all these
mathematical measurements were done, but since the survey used nominal data (numbers
were assigned without any significance), mode was emphasized.
As of dispersion, this measure provides the distribution of number in data. In order to
calculate this measurement, it is possible to identify the range and the standard deviation.
The range is focused on identifying the “spread” across all the numbers in data. For its part,
the standard deviation (SD) gets the average of the distance on the mean which is found in
the values (Burns, 2010). See an example of the descriptive statistics measurements.
Table 12. Example of quantitative measurements
Category
Learning
habits
(students
role)

Mean
1+11+12+8+11+9=52
52/6=8.66
Mean= 8.66

Median
1,8,9,11,11,12
9+11=20
20/2=10
Median=10

Mode
1,11,12,8,11,9
Mode =11

Range
Maxmin=R
12-1=11

SD
1.05

It is important noting that the combination of descriptive statistics in the surveys and
thematic analysis with the observations and interviews helped us to reach two main
objectives. On the one hand, we were able to complement and integrate different data,
which in turn helped provide trustworthy codes. On the other hand, we managed to
combine analytical procedures, which allowed comparing and contrasting results in hope of
achieving a deeper understanding of the phenomenon at hand.
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Results and findings
As a result of following the five stages of data analysis proposed by Freeman (1998) and
combining the two types of data analysis explained by O’Leary (2994), each instrument
provided several codes that allowed seeing patterns and relationships among the categories
and sub categories. The table 12 showed the codes provided by each instrument.
Table 13. Organization of codes in to the sub-categories
Belief

Surveys

Observations

Interviews














Attention
Low confidence
High confidence
Commitment

 Demand
 Different learning
ways
 Updated
 Dynamism






Impression
Frustration
Tendency
Exploration










Experience









Study habits
Learning
preferences

Effectiveness
Engagement
Innovation
Confusion
Demand
Time Flexibility
Resources for
learning
Different learning
ways.
Learning
improvement
Confusion
Improvement
Different learning
ways.
Demand
Encouragement
Satisfaction
Resources for
learning

 Self-reflection
 Self-orientation
 Time orientation

Technological Quantitative information
knowledge

 VLE management
 Technical difficulties
 Lack of
understanding
 Students’ behavior

Time flexibility
Comfort
Reflection
Tranquility
Resources for
learning
 Different learning
ways
 Encouragement.






Implementation
Disposition
Easy navigation
Skills to navigate
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Once the table with the categories and codes was arranged, the next step consisted of
describing the results according to patterns, trends and relationships among the codes and
categories. Such patterns and relationships were organized based on Freeman (1998), who
stated that there are three main types of relationships: Superior/subordinated, co-occurring,
and sequential/recursive.
To start, the information provided by the instruments and the literature review allowed
supporting that the sub-categories belief and experience have a subordinated relationship
with the main category perception, since perceptions are formed by beliefs and experiences.
The mentioned relationship between the category perceptions and the sub-category belief
could be evidenced in codes such as attention, attitude and commitment, which seemed to
provide the ground for behaviors such as the tendency of the students to focus and direct
when doing certain tasks. The mentioned behaviors appeared to emerge from students’
familiarity with e-learning and the way they could interact with technology.
The sub-category experience seems to be involved in the subordinated relationship
between the sub-category belief and the category perceptions. The information suggested
that codes such as feeling, exploration, different learning ways and encouragement
influenced students’ behaviors. For instance, the exploration of students allowed distraction
with other web pages; and their learning styles and feelings towards technology could
affect their attitudes and commitment when dealing with the tasks provided in the VLE.
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On the other hand, the results suggested a mutual influence between the sub-category
experiences with the sub-category belief, what could cause an impact in the category
perception. In other words, it seems that there is co-occurring relationship between
experiences and beliefs, which appeared to be evidenced in some students’ behaviors and
responses that represent their perceptions of the learning experience. In order to illustrate
the previous relationships, the following figure is presented.

Figure 5. Relationship among the category perceptions and sub-categories experiences and
beliefs
It is worth noting that there was an apparent transition or change during different
applications. Initially, there were different types of codes that suggested negative beliefs
and experiences. Those codes gradually became positive codes in the last sessions of data
collection. Evidence of this transition can be regarded in codes such as: confusion,
attention, low confidence, and frustration, which were common during the first
applications. However, during the last tasks, codes such as engagement, innovation,
tranquility, comfort, encouragement, high confidence and dynamism emerged frequently.
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These relations seem to be sequential as they suggest a pattern that went from beginning
negative or unfavorable beliefs and experiences into rather positive or favorable ones. Such
sequentiality appeared to have made students perceive the VLE as a difficult or demanding
at first but then as interesting and useful at the end. The next figure evidenced the
mentioned relation.

Figure 6. Sequential relation between the sub-categories beliefs and experiences
In terms of students’ profile, the results and the literature review proposed several
characteristics that a student in e-learning should develop. Those characteristics are
represented by the sub-categories technological knowledge, study habits, and for the
purposes of the research, learning preferences. As a result, the category students’ profile
appeared to have a superior relation.
The sub-category technological knowledge framed certain codes, which were mentioned
in the literature review as an integral part of the students’ profile. In this research, the
results showed specific characteristics of the students’ profile in e-learning such as
management of e-tools (VLE management), disposition, understanding of instructions, and
skills to navigate. Consequently, the sub-category technological knowledge appeared to
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have a superior relation as the main category within students’ profile.
Moreover, the sub-category study habits seemed to have a subordinated relation within
the category students’ profile. This sub-category just provided two codes: self-reflection
and self-orientation. These codes represented characteristics shown by students with an
adequate profile for a VLE. However, their actuation and preferences seemed to depend on
how well students know the technological tools and resources at their disposal. To see an
illustration of the relation between the category students’ profile with the sub-categories
technological knowledge and study habits, check figure below.

Figure 7. Subordinated relation between category students’ profile and sub-categories
technological knowledge and study habits
Interestingly enough, in terms of the sub-category learning preferences, the results
suggested that this sub-category has a co-occurring relationship with the sub-category
experiences, as both sub-categories shared similar codes: time flexibility and time
orientation. This co-occurrence appeared to be so because having appropriate learning
preferences favored experiencing positively working with a VLE. This relationship can be
even recursive as having advantageous experience could facilitate the presence of positive
learning preferences.

STUDENTS’ PERCEPTIONS AND PROFILE IN VLE

63

Figure 8. Co-occurring relation between the sub-categories learning preferences and
experiences
In addition, it seemed that the sub-category technological knowledge has a co-occurring
relationship with the sub-categories experiences and belief. The results suggested that some
of the initial codes of the sub-categories belief and experiences were influenced by the lack
of technological knowledge, since the quantitative results demonstrated that the 70% of the
target population had not experienced a VLE before the application of this research.
However, during the last sessions of data collection, most of the codes for the sub-category
technological knowledge improved, which appeared to impact positively the initial codes
that were unfavorable.

Figure 9. Co-occurring relation between the categories technological knowledge, beliefs
and experiences from the beginning to the last of the applications
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Learning preferences in terms of time management resulted to be an important factor to
students, since 82% of the target population were inclined having flexible schedules. Most
of the reasons were based on the facility to fit the course with other activities, to avoid
tension, and the engagement of deciding when to work on the course. Other preferences
suggested that the target population tended to learn through movies, images and music. See
figure below to check statistical information.
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In terms of technological skills and study habits, the results presented a wide variety of
responses. According to the outcomes, 100% of the target population is able to seek and
manage information through internet, while 42% is familiarized with installing and
uninstalling software. In terms of study habits, it is worth mentioning 92% of the students
seemed to require orientation when it was needed, while 61% of the students tended to
share their works. Other results suggested that most of the students took into account
different alternatives to reach an objective, follow instructions correctly, tend to be selfmotivated, criticize constructively and motivate classmates. See figures below.
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Chart 3. Quantitative results: Technological knowledge
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In terms of the teacher, additional results suggested that important roles were played
during the assistance of the students. The most evident code was guidance, which seem to
mean that the teacher provided assessment and instruction during the applications. Also, it
is worth highlighting the role of orchestrator as it is evidenced the importance of being able
to manage and mix the different e-tools provided by the VLE and the role of researcher that
consisted of looking for the best material and updating it to keep the quality of the VLE.
Finally, the results provided some codes that characterized the teacher’s experiences,
such as frustration and motivation. These codes could be linked to the code technical
problems, since it seems that frustration and motivation emerged from the technical
problems that the management of a VLE can involve.
Discussion and interpretations
We want to describe and interpret the findings in order to answer the research question
and its specific objectives. This descriptions are done taking into account the different
authors and voices, which appeared during the development of the project.
Firstly, in the sub-category beliefs, the data suggested that the proposed VLE was a welldesigned space whose performance was acceptable from different points of view. Voices
such as “it was a good experience, getting virtual classes is very creative” and “I like it a
lot because it was different and we could experience other things different from the
classroom” were used to describe this space. Also, codes such as innovation, engagement
and resources for learning appeared to justify this space properly. In this regard, Hasim
(2005) explained that VLE must be created keeping in mind learners' needs and be designed
in a suitable format with content according to the level of proficiency.
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Moreover, Smith and Baber (2005) added that e-learning must incorporate up-dated
information, and organized it in a logical and coherent way. Voices such as “It was very
accurate because the topics of the virtual environment were linked with the classes… then,
it helped us a lot to do the activities” and “I experienced a platform and the place of the
activities on it, first with my opinion, then the video and finally the text with the
explanation”. Suggest that the VLE was organized successfully in line with the course
content and language topics of the class. The mentioned authors maintenance that codes
such as affectivity, update and dynamism, appeared in the analysis, seemed to support that
this space permitted, not only a natural transition through the activities and the units, but
also, an engagement by working and using the language.
In addition, Smith and Baber (2005) explained that a VLE must help to create different
materials and to integrate different e-tools such as wikis, forum, chat, blogs, and webquests. The VLE at hand applied these tools and there was evidence of the usefulness of
their use. For instance, statements such as “I liked the chat because it made me effort and I
could practice more than expected” and “It seemed very interesting to me as the wikis
allowed us to interact among us” showed how tools helped learners use language more
successfully.
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However, statements such as “The idea of combining both environments was very nice”
and “The tools were useful to understand the topic of the class” appeared to confirm that
the fact of integrating face to face classes and the VLE allowed generating dynamics that
favored students' learning. In this study, the activities were created to integrate face to face
classes and online practices in order to improve students' understanding and interaction.
Such integration appeared to help learners construct knowledge while they interact with
their environments. Statements as “I think it was a good way to learn as we write,
understand and compare” and “Our learning was more empirical and less teacher
depending” seemed to suggest that learners can work more effectively when they have the
chance to use e-tools in order to practice and apply knowledge. This situation seems to
show the fact that a VLE permits to develop language competence successfully. This
development appears to be supported by codes such as improvement and satisfaction. 80
translation done, cites needed.
On the other hand, data suggest that the design of the application was understandable
and easy to follow. Statements such as “It is a good tool to learn and it is easy to use” and
“I like the tools, they were more organized than the last time” appeared to support codes as
comfort and tranquility that students experienced during the application. Nevertheless, as
most of the students had not experienced a VLE before, they felt a bit overwhelmed by the
multiple applications offered by Moodle. As a result, opinions such as “It looked very
interesting, but it has difficulties like the troubles to follow the links, most of the class had
difficulties with them at the beginning” emerged as well as codes as frustation and
confussion in the first application.
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In this study, it was necessary to implement a more detailed instructional design to be
able to move better in a VLE. This was done because, according to Weller (2007), these
spaces must follow certain steps to be logical and coherent. As a result, the students
seemed to be more focused and self-oriented. Statements such as “the tools were very
accurate with the topics of grammar social aspects”, “the virtual tools were excellent as it
gave us an example, then an explication and a video with some exercises; and finally, a test
that included the worked topics” and “It was very accurate because the topics were related
with the classes” evidenced the appropriate organization and structure of the VLE that we
managed to create.
In regards to the organization of the different learning ways or tools, data suggest that
communication among the participants through the VLE was successful. Opinions such as
“We had the chance to interact among us, to clarify doubts and to communicate with the
teacher” and “the chat was viable to us, it made us make clear our doubts, in regards with
the forum, we could communicate with each other and be collaborative” seem to confirm
that, despite the fact that some tools did not work perfectly, communication and
collaboration appeared. In this regard, Garrison and Vaughan (2008) and Garcia (2007)
explained that learning communities must have a communication based on inquiry and
reflection which help students collaborate in the learning process.

STUDENTS’ PERCEPTIONS AND PROFILE IN VLE

70

In addition, the VLE seemed to be user-friendly as its navigation was easy and the tasks
required were stress-free to develop. Statements such as “I felt comfortable as I had
innovative tools that allowed me to learn”, “I felt happy because I was practicing and
learning” and “I felt happy and relax” appeared to show that users could navigate easily
through the links. Moreover, it seems this environment permitted exploration. In this
regards, Hasim (2005) explained that any VLE should be created easy, reusable and updated with exercises and materials related to student’s likes and needs.
Finally, time management seemed to be an important aspect for students and the teacher
to work on their own pace. Opinions such as “I prefer flexible schedules as there is less
tension and more motivation” and “I preferred flexibility to do other activities” seem to
demonstrate that a VLE can be designed to be used synchronously and asynchronously.
However, some students preferred having rigid timing in their classes. Statements such as
“I preferred established schedules to avoid losing time” seem to suggest that VLE
applications must be designed with certain time restrictions that demand students to do
exercises at a certain pace. According to Sharpe and Benfield (2005), e-learning seems to
promote time flexibility, which allows learners, not only organizing their online work, but
also, the creation of strategies for using time more effectively.
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Conversely, data suggested students tend to learn how to use a VLE gradually. Voices
such as “I agree with employing Moodle because it was practical and easy to implement”
and “The first day it seemed to me a little bit chaotic, the students were asking everything,
and they did not use the chat because they were used to receive assistance from the teacher,
but after the second session, everything were perfect” show that as long as they practice
and interact within a VLE, they can learn to be more skillful about using its tools.
According to Prensky (2001) and Palloff and Pratt (2003), students need to practice and
interact more in order to be able to move easily and comfortably through online or
technological environments.
Data appeared to show a tendency to agree with the regular implementation of VLE as it
offered innovation and different resources to the teaching and learning practice.
Nonetheless, it is worth noting that students seem to need previous practice to get in touch
with the different tools. Also, it is necessary that, as explained by Palloff and Pratt (2003),
participants are open-minded so they can benefit from a VLE in order to learn in new ways.
In addition, students seemed to develop skills such as self-reflection and self-orientation.
Voices such as “To make students realize about the topics is the core foundation of learning
nowadays. The point consists on making them deduce about the use of the topics and
issues; it is important that students stop being passive” and information related to how they
perceived their learning processes as “I check my process through comparisons and
reflections about what I have learnt” suggested that the VLE permitted to evaluate the
learning process and give feedback about what had been learnt. In this regard, Smith and
Baber (2005) and ICC (2002) explained that VLE should incorporate systematic
applications or sections to help students analyze their process along the course as much as
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possible.
In conclusion, data suggested that teachers should be skillful and innovative as they need
to design, orchestrate and guide the whole process. In this study, the teacher maintained that
the design was flexible since the tools could be changed and re-designed in order to use
them with different classes. This flexibility is pointed out by Smith and Baber (2005), when
they stated that the VLE can help to create exercises and materials that are reusable and
time-freeing. Similarly, ICC (2002) explained that the teachers’ roles range from being a
facilitator and a guide, to acting as an integrator of media and a designer of learning
environments.
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CHAPTER 5
CONCLUSIONS

In this chapter, the main findings are presented taking into account the research question
and the specific objectives. Then, conclusions are built according to the main features of the
research, such as literature review, methodology, considerations, and results. Finally,
researchers provide recommendations for further research and main aspects to take into
account.
Final remarks
In this research, perceptions were seen from two different points of view. These were
beliefs and experiences and these were the base to gather meanings attributed to e-language
learning. It seemed that students constructed social, emotional and cognitive meanings as
result of learning through this modality. Some major aspects to this regard involved the
comparison of previous experiences with the acquired ones from the learning process, of
feelings during and after the application of the VLE, of the way the applications contributed
to their general learning process, and how demanding, motivating, flexible and dynamic the
units applied were.
The target population expressed their beliefs through opinions and feelings. Some of
their most common opinions regarded to how effective, engaging and demanding the VLE
was. It seemed that these perceptions were consequence of the implemented resources and
learning strategies updated and appropriated for their learning process. Moreover,
evidences qualified VLE as a fast and flexible way to learn, which communication, varied
types of tasks, didactic materials and visual aidswere perceived.
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Other results highlighted facilities to understand topics and content, and opportunities to
practice and expand vocabulary. The application of this kind of spaces suggested
clarification and better understanding of the different topics, as it was perceived as the
opportunity to complement what was seen during the face to face classes. In addition, the
analysis showed that the VLE promoted some feelings as comfort, interest and motivation,
as the students demonstrated to be comfortable during the application of the VLE.
Consequently, interest and motivation also emerged. At the end, students were working
more concentrated. Finally, cooperative workand use of media seemed to describe their
beliefs in relation to the type of work they experienced.
In terms of experiences, these were explained through descriptions of activities and
feelings. The analysis suggested that 70% of the students in this research did not have
previous experience towards e-language learning. Consequently, initial data demonstrated
feelings such as frustration and overwhelm, which were more evident during the first units,
but less common during final applications. In regards to experiences such as innovation and
different learning ways, these were marked by the students because of the different
activities and ways of language practice.
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Other experiences worth mentioning were related to engagement and improvement,
which were seen from the view that the VLE allowed learning in a feasible way and
allowed to reflect about the whole process in terms of effective learning. These factors
motivated the students and promoted curiosity towards the proposed tasks. Additionally, the
students appeared to be comfortable with most of the issues involved in the experience,
such as flexibility of the approach, possibilities to work at their own pace, collaboration and
communication among the members of the class, how challenging and dynamic the tasks
were, and results towards their general learning process. Furthermore, data suggested that
cooperation among the students was notorious as they were comparing and correcting
products through VLE.
In terms of profiles displayed by the students, results showed that they presented several
characteristics attributed by digital natives, but also, digital immigrants. For instance, the
students confirmed difficulties when logging in the VLE and exploring the links and web
pages. Moreover, they required verbal instruction and detailed explanations of how to
manage the e-tools provided by Moodle. The instructional seemed to help them to move
more comfortable by the multiple applications, as their performance and comfort were
evident during following units. Other difficulties were linked to the unexpected technical
problems and abilities to make decisions or solve problems by themselves. All the previous
aspects and skills that they lacked are expected from digital natives.
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Nevertheless, the students were willing to share their products and their points of view
towards their classmates’ performance. Also, they were disposed to interact and achieve
goals in autonomous ways. Consequently, critical thinker skills were developed and they
were able to work and reflect by themselves and see their own processes. Self-direction and
self-motivation seemed to appear in their features. The results showed that they were willed
to invest time and effort through the VLE after class time in order to contribute to their own
learning process.
Suggested guidelines
During these kinds of processes, it is important to consider different variables that can
directly or indirectly affect perceptions and performance. In the first place and as the theory
suggested, the design of a detailed instructional could be highly useful at the beginning of
any application. The instructions, the path, and the function of the e-tools must be clear and
specific. Students in process of training must know how to use each tool to avoid
difficulties and to solve problems easily.
Consequently to this fact, it is suggested to establish a pre-practice simulations and
tutorials about how a VLE works. In that way, first applications could not generate such
negative feelings of overwhelming and frustration. In the same vein, the pre-practice could
allow experiencing all the e-tools offered by any VLE, and learning how to take full
advantage of them. This suggestions could permit a more successful and feasible learning
process, at the moment of facing a VLE for first time.
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Subsequently, it is suggested that teachers had a training focused on the use of different
e-tools offered by a VLE. They must know how to implement e-tools and design activities
and strategies according to each one of them. These designs must be accurate through the
unit or application. Moreover, it is worth toconsider enough time to design and select
activities and strategies that better suit any specific learning process.
Finally, it is crucial to aware students of how this kind of learning is and how they must
be critical, reflexive, cooperative and autonomous during their learning processes. Those
abilities couldbe developed eventually, but if they know how these processes are, they
could be more willing to participate in regards to their own learning processes.
Recommendations
In terms of the general conclusions of the research project, it is accurate to mention that
researchers need to expand their knowledge and awareness to the possibilities of new trends
and approaches that better fit the interest and needs of the students. In addition, it is to say
that this type of research can provide a solid ground for further researches that seeksto
improve the understanding of this phenomenon at Languages Centerof universities.
In terms of methodology, some conclusions were reached as a result of the development
of this research study. Basic interpretive qualitative study can help approach how students
perceive and conceive a VLE. It does so by focusing on understanding how participants
interpret experiences and generate meanings of their lived experiences (Merriam, 2002).
In terms of literature, the use of different authors helped provided substantiation and
foundations to the research and its development. Nevertheless, it is recommended to be
careful with the triangulation of different proposals so that contradictions or incoherence in
the development of the research are raised. Also, it is advisable to explore integrating and
implanting other principles and guidelines when working with a VLE.
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Finally, there are several recommendations for further research in regards to the research
topic and the conditions of the researched place. Firstly, it is recommended to develop
research about VLE, not just centered on the perceptions of the members involved, but also
its impact in the development of cultural, communicative and cognitiveskills. Furthermore,
it is suggested to take into account the level of experience of learners when developing a
guide before starting the course, in order to avoid initial technical problems and first
negative impressions from the students.
Lastly, it is important to explore how students and teachers conceive and make sense of
technology in classes. Such information can help tap into weaknesses or gaps when moving
from the technological implementation of a VLE into the pedagogical and formative value
of technology of teaching and learning of foreign languages.
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Appendix A
Instructional design
Unit No. 5: here, there and everywhere.
Second session: f2f
Steps
Procedure
Warm up:
 The teacher is going to ask to match some
countries with their corresponding events.
The teacher is going to link the previous class
by inviting students to talk about the events  Students and teacher are going to socialize
the answer of the activity and are going to
from the textbook in page 47.
talk about those especial events.
Presentation: teacher is going to assess  As the students were asked to prepare a
presentation about festivals or carnivals,
speaking by listening to the students talking
they are going to make the presentation in
about festivals or carnivals. They must use
front of the class.
practiced grammar and vocabulary.
Options:
This section is in charge of the head teacher.
 Work on listening from the course book.
(page 48)
 Reinforced grammar and language in use
activity. (page 49)
 Work on reading. (page 50)

Third session: Moodle
Steps
Procedure
Coming back to Moodle:
 Students are asked to log in the VLE and
follow the path from the map.
Teacher is going to ask students to log in the
VLE and follow the instructions from the map.
Warm up:

Teacher is going to introduce the topic
(should) with a reading talking about
Colombia and its festivals in cities and towns.


Students are going to read a text which
describes Colombia and its festivals. The
text uses the target grammar (should).
(web pages)
According to the text they are going to be
asked to write their own text similar to the
one they have read. The text must answer
the questions: which festivals people
should visit or go that you know and


Teacher is going to ask the students to explore 
the web-pages, and the teacher is going to
answer emerging questions by chatting.




Introduction of the topic: giving directions.
A text using the vocabulary and expressions to
provide direction is going to be given. A
picture of a map will be shown too.






Having a feedback: the teacher is going to 
ask students to work on the wiki tool to
recollect information about what they have
learnt and what they did not understand.
For the f2f class, teacher is going to provide a
feedback, clarify doubts, and provide a review.
Fourth class: f2f
Steps
Warm up:
The teacher is going to provide a feedback,
clarify doubts, and provide a review.
Practicing speaking:
Teacher is going to organize the student in two
circles. She/he is going to provide a map with
many different places. The students must give
directions.

which activities people should do
there.(forum)
They are going to read the others` writings
and comment them.
Students are going to explore three web
pages which provide information about the
use of “should” and to understand it. (web
links)
They are going to work on providing
advice related to certain situations. They
must choose one situation between four
and give minimum four advices by
writing. (forum)
Finally, they are going to answer a short
exercise to confirm the use of should.
(resource)
Students are going to analyze the text
related to the map picture. Then they are
going to answer some multiple choice
questions related to the vocabulary. (web
pages)
After that, students are going to work on a
link to practice and confirm the uses of
diving direction topic. (web link)
Next, they are going to work on a different
map. The arriving point is the same but a
different beginning point is going to be
assigned to each student. They will write
down the instruction to arrive to that place
by using most of the vocabulary. (wiki)
Students are going to write down what
they have learnt and what they did not
understand. (wiki)

Procedure
 The teacher is going to start giving
clarification and resolving doubts that
emerged on the last class.



They are going to form two circles, one
inside the other. Each person must be in
front of other and have a map picture.
They are told to give directions from
certain places on the copy. Every four (4)
minutes a ring will sound and the outside

Options:
 Reinforced grammar and language in use
activity. (page 51, 52, and 56)
 Work on listening from the course book.
(page 53)
 Work on production. (page 55)

circle must give a step to the right. The
teacher will say another two places and
the person that did not give direction
before must give it now.
 Student must use the questions: how do I
get place No.1 from place No. 2?
This section is in charge of the head teacher.

Appendix B
Example of observation tool: Fragment
Semi-structure observation schedule.
Date: March 28th, 2012.
Teacher: Lina Soto.
Students
Students’ insight.

Researcher observer: Jorge Correa
Type of class: VLE
Factual notes

1. Students look a little bit consternated because of the newly situation, some students look boring as they have to
wait for the others.
(opinions, experiences 2. Most of the students look overwhelmed by the options presented in the VLE.
and preferences)
3. One of the student feel stressed because of her impossibility to log in.
4. Students start to look out over other classmates’ computers.
5. A new student goes in the room and ask: “What do we have to do” her classmates said: “De todo”.
6. Students keep calling the teacher after 20 min left.
7. It is not still possible to organize the new students.
8. The student without computer had to work with other classmate.
9. That student looks bored and starts chatting on her blackberry.
10. Students make questions and the teacher looks overwhelmed.
11. Students look like they are not receiving attention and ask the teacher to check the “talk to your teacher” chat
room.
12. 10:05 am, It seems that the students now feel comfortable with the activity.
13. A student looks to slow (lita_0795@gmail.com) and watch other classmates’ screen.
14. 10:23, after some time, the students look comfortable with the class flow.
15. The students mix the f2f conversation with the conversation e-tool to talk each other and with the teacher.
16. A student says: “Como raro no funciona”.
17. Students feel afraid of making mistakes and asking questions, it seems that they need to be sure about what
they are writing.
18. It seems that some students prefer to talk with his/her closest classmate than by common chat e-tool or his/her
friend on the other corner of the classroom.
19. Some students asks teacher to look the chat and feel stress for it, “que porqueria” they said.
20. Some students receive assessment (f2f) from the teacher, the head teacher (Sahaira) was pushed to give some

instruction related to the topic and the language features. It seems that the chat tool is not working efficiently.
21. Some students feel stress to post because of their mistakes.
22. Some students get distracted easily by the environment or other web pages.
Students’ skills

1. It was easy for them to log in into the VLE.
 Some students look lost as they have accidentally gone out.
(Technical knowledge  Other students look expertise as they started to manage the e-tools.
and studying habits)
 They start using the chat by communicating in Spanish.
2. Most of the students spend more time than planned in the instruction part.
3. Almost anybody talks f2f in spite of being so close, most of them talks by the chat room.
4. Some students get suck as they do not know what to do.
5. The students insist on talking f2f than by the e-tool.
6. It is 9:44 a, and some students are still stuck in the first activity.
7. Some students have some technical problem with using VLE, and then the observation teacher has to interfere
and give an alternative solution.
8. The student without computer had to work with other classmate.
9. Most of the students are still in the firs part, (some others ask “que hay que hacer”).
10. Another student has the same problem before presented and again teacher had to allow an alternative solution.
11. All the students have not employed other web pages different from the ones provided by the e-tool.
12. Almost all the students are still in the first part of the VLE.
13. After the instruction, students start using other web pages, specially Traductor El Mundo.
14. The students still use other alternatives (web pages) than the VLE tools.
15. It seems that they did not read the instruction presented in the VLE.
16. Most of the students translate from Spanish to English that from English to Spanish.
17. It is 10:13 and they continued in the first part.
18. The students insist on asking f2f but the teacher promotes the chat tool.
19. One student got out of the way as she started watching other videos in Youtube.
20. Some students use google translator to translate instruction.
21. They continuously look the instruction link.
22. It seems that some equipment does not work.

Appendix C
Example of a transcription of the interview tool: Fragment
Transcriptions from the interviews
Interview No. 1
Name: Wilson
Cuál es tu opinión sobre el Moodle la plataforma que viviste?
La plataforma me pareció muy interesante porque es otro medio en el cual cada uno de nosotros personalmente a mi logro
aclarar, aprender muchas cosas en ingles que tal vez tenemos dificultades, y gracias a este ..Estos módulos... por medio de
video, escritos y demás pudimos aprender muchas cosas.
Cuál es tu opinión sobre las herramientas que se emplearon durante la clase?
Me parecieron bastante interesantes porque en el caso de los wikis tuvimos la posibilidad de interactuar entre nosotros
mismos, entre los compañeros, aclarar dudas y hablar con la profe y pudimos entre todos aprender de una forma dinámica
y más abierta el inglés.
Cuál es tu opinión sobre la utilización del Moodle para la enseñanza del inglés?
La opinión es que es excelente ya que algunas personas tengan dificultades con la materia y pudieron aclarar sus dudas.
Cuál es tu opinión sobre el cambio de ambiente de aprendizaje, es decir comparado con las clases cara a cara y este
nuevo sistema ?
Hay grandes diferencias porque en el salón uno está en un entorno en un salón los compañeros, un tablero, de clase de
aprendizaje de tablero y en este módulo es mas dinámico con la intensión de aprender mucho mejor.
Describe tu experiencia sobre el manejo del Moodle.
Yo creería que tuve flexibilidad y comodidad porque me pareció muy fácil, muy comprensible aprender inglés y las
temáticas que se emplearon allí.
Cuáles fueron las sensaciones o sentimientos que tuviste durante la aplicación del Moodle.
Mi sentimiento fueron al principio de nervios porque era la primera vez pero después de emoción como de alegría en el
sentido venga vamos a se puede aprender inglés y se puede, y yo creo que esta es la mejor opción para aprender inglés.
Describe la sensación que tuviste al aprender inglés a través del uso de las herramientas.
Mi sensación fue de tranquilidad, de excelente porque se pudo aclarar cosas que no tenía aclarar y se pudo lograr.
Como calificas las instrucciones para el ingreso de la página virtual?
Ehh… excelente porque es una forma fácil de ingresar, teniendo su usuario y contraseña ya pueden ingresar a la
plataforma y puede hacer las diferentes actividades.
Como hubiera sido tu aprendizaje si la profesora no hubiera estado allí para guiarte?
Las instrucciones si fueron claras pero me hubiera sentido un poco incómodo porque hay algunas cosas como dificultades
que se puedan presentar y uno necesita a veces la ayuda para poder pa poner solución.

Se te facilito usar las herramientas?
Si me pareció muy fácil ya que ya tenía mayor habilidad para el inglés, pues pude solucionar los tasks y las actividades
que se planteaban.
Como consideras la herramienta chat referente al medio de comunicación en clase?
Yo la puedo referir como un medio de comunicación que entre los compañeros nos podemos interactuar y comentar cosas
que podemos solucionar entre ambas partes.
Como consideras el fórum como herramienta de intercambio de tarea?
Funciono excelente ya que cada uno de nosotros podía ver lo que hacía cada uno de los compañeros y a su vez aprender
más y de pronto de encontrar errores y decirle al otro compañero y de corregirles y de más.
Se te facilita hacer inscripciones en internet?
Si se me facilita, no tengo ningún problema.
Puedes instalar y desinstalar sistemas o programas?
Si claro yo creo que lo podría hacer.
Te desenvuelves en comunidades virtuales?
Si actualmente las utilizo, pero no frecuente.
Se te facilita usar herramientas y buscar información en internet?
Si, se me facilita.
Estarías de acuerdo en implementar esta herramienta regularmente en los otros niveles de inglés?
Si porque yo creería que eso es una forma de .. Como la forma más didáctica y más fácil de aprender inglés, no
simplemente de quedarse con las clases de tablero y ya… sí que también interactuando con los demás se puede
aprender.
Cuál es tu disposición en cuanto a aprender inglés mediante la incorporación de espacios virtuales de aprendizaje?
Pues mi disposición seria la más apropiada porque ya es una oportunidad que se nos presenta de aprender muchas mejor
ingles y es más fácil ponerlo en práctica.
Interview No.5
Teacher’s interview
Teacher Zahaira
Cuál es tu opinión sobre el Moodle, lo que viste virtualmente?
Bueno… ehhh.. prácticamente lo que respondí en la en cuanto escrita, la verdad considero que el Moodle es una muy
buena herramienta por la que podemos enseñarles a los estudiantes, podemos acercarnos a un aprendizaje más autónomo
…ellos están muy acostumbrados a que el profesor siempre este allí… y si bueno es necesario tener algún profesor que
explique ciertas cosas pero también es bueno que ellos por sí mismo deduzcan ehh ciertos conocimientos que no son
difíciles, y que por medio del Moodle se pudo demostrar que ellos lo pueden hacer.

Cuál es tu opinión sobre las herramientas que se emplearon?
Yo creo que fue…mmm.. Se ve la dedicación de la búsqueda del material. Están muy acordes con el tema que se estaba
tratante, tanto el tema gramatical como el tema social que se estaba trabajando en la unidad…los videos encajaron
perfectamente…. Es algo muy llamativo para ellos, ver un video ..Salirse de la rutina, del libro, del tablero , es algo que
ellos tomas , asumen muy bien, al principio fue un poco caótico porque no sabían a donde ir que oprimir ehh pero fue
como las reglas del principio… como en todo que siempre se tiene como un impacto al principio peor lo asumieron muy
bien, esas herramientas lo que hicieron fue incrementar la motivación del estudiante en el proceso de aprendizaje .
Cuál es tu opinión acerca de la aplicación del Moodle para enseñar lenguas como tal?
Mmm..en mi opinión, personalmente, es una herramienta que emplearía en mi clase. Ehhh.. Ya que tenemos, bueno, el
inglés como segunda lengua aquí en Colombia o como una lengua extranjera en este caso ama…requiere de esos
elementos, que hallan otras formas de acercar al estudiante al aprendizaje.
Cuál es tu opinión sobre la estructura de la clase virtual?
Me pareció muy bien porque la idea es combinarlo, como lo decía al principio es necesario tener un profesor de pronto
diciendo ciertas reglas que deben seguir.. Que no se pierda ese contacto o esa parte de facetoface.. Y en ese momento yo
pude comprobar que si entendieron lo que se les presento en el Moodle.
Qué opina sobre el enfoque y la metodología empleada en la unidad didáctica?
Que ellos mismo descifraran y se dieran cuenta por sí mismo es fundamental hoy en día . El estudiante está muy
acostumbrado a que se le dé todo servido en bandeja de plata, se les dice para que sirve esto y lo otro…y están
aprendiendo de una forma mecánica y se están aprendiendo todo de memoria y eso en realidad no nos va a llevar a que
ellos aprendan un segundo idioma ….la idea es que ellos deduzcan y ellos mismo hagan el proceso de saber que esto se
usa esto para entender y usar tal tema es fundamental deja que hace que el estudiante deje de ser perezoso ..Lo obliga a
que use los temas que vio en clase.. Que los entendió, los interpreto y los interiorizo mejor entonces me gusto mucha la
verdad la metodología .
Como consideras que sería tu rol durante la aplicación de Moodle?
Uno está acostumbrado a ser activo así que considero que debe ser mas o asumir un rol más pasivo dejar que el estudiante
..Igual está el chat así que el estuante tiene que utilizar más más la lengua ..Pero creo que se debe limitar más a eso .. A
ayudarles desde aquí de pronto los guio para que vayan a otro link a otra página si de pronto le quedo alguna otra duda..
Es más pasivo…lo cual es un poco difícil pero se puede…
Que percibiste durante el desarrollo de esas dos unidades didácticas que aplicamos?
Pues la verdad más trabajo de parte de los estudiantes más compromiso, más motivación .. Como ahí nos toca laboratorio ,
vamos a .. Al principio como te digo fue un poco caótico ellos como que estaban …pues el impacto de algo nuevo
siempre genera un impacto .. Todo lo que sea nuevo…. Pero estuvieron muy bien, el compromiso de ello. Algunos como
todo a si sea virtual o f2f pues no tuvieron la responsabilidad necesario peor en general …como que genero más ..Genero
más compromiso en los estudiantes.
Como percibiste las alternativas ofrecidas por el Moodle?
La verdad me gustó mucho porque a pesar de ser virtual no se perdió mucho el contacto con el profesor como tener el chat
allí, que ellos entre ellos estén compartiendo, estén preguntando, la estructura como tal me parece que está muy … bien
diseñada .. Pues si toca trabajar en cosas de perfeccionamiento de páginas de temas para ampliar mas peor estaba
completa … en mi opinión está completa.
Como percibiste tu participación durante la aplicación?

Fue muy pasiva, entonces me sentía como… mmm. .. Que hago no puedo irme hasta los puesto a ayudarles .. Fue muy
pasiva pero me gusto porque fue más relajado para ellos fue más relajado para mi …me pude dar cuenta que muchos
pudieron aclarar sus ideas, en el salón muchos se quedan callados porque les da pena porque no saben pronunciar bien tal
palabra entonces no preguntan por el chat ya saben preguntar y nos les da pena… porque estamos solos nadie leerá esa
conversación..
Como percibiste el apoyo o complemento entre las clases virtuales y f2f?
Claro ..o sea cuando yo ya llegue a hablar sobre el tema sobre otras actividades que estaban ligadas al tema …ya ellos
llegaron con la idea general del tema como tal ya fue mucho más fácil para mi empezar a hacer ejercicios ..Y no tuve que
aplicar esa metalingüística… o sea todas las tardes diciendo esto es para singular esto es para plural ..Ya lo habían visto en
el Moodle entonces fue complemento total, o sea ya me ayuda a.. O sea me da un paso grande de principio de unidad a
ejercicios para los estudiantes ..Súper..
De las siguientes cuales utilizas en tus clases?
Videobeam: todo el tiempo.
Grabadora: utilizo el sonido del computador.
Email: si con ellos para darles feedback.. Recomendaciones algunas veces…procesos para seguir los procesos.
Blogs: ehhh en este momento iniciamos … antes de que aplicara el virtual estábamos usando algo que se llama
schoolcircuit donde les dejaba algunas tareas pero era más para dejarles actividades extras.
Webquest: algunas veces cuando hacemos actividad solamente, como que la utilizo para algún juego o actividad pero no
todo el tiempo.
Wikis: no
Chat: no
Redes sociales: no
Otras herramientas que te guste mucho utilizar:
No realmente… internet muchas veces.. Vemos videos .. Comentamos sobre ellos algunas veces ….me gusta utilizar el
internet.. Hay una página que me gusta mucho sirve para crear caricaturas.. Trato de que no se me aburran mucho y
llevarlos a utilizar esos link.
Estarías de acuerdo de implementar esta herramienta regularmente?
Sí, claro y me gustó mucho que sea muy flexible y las puedo cambiar si con este grupo utiliza ciertas actividades y no
estuvo muy buena…la posibilidad de cambiarlo … no como otro programa que ya está allí y tengo que usarlo o usarlo
porque como profe puedo diseñarlo ..Es muy flexible.
Cuál es tu disposición en cuanto a enseñar inglés mediante incorporación de espacios virtuales de aprendizaje?
La verdad siempre he estado a favor que el proceso de aprendizaje tiene que ir de la mano con muchas herramientas y si
esas motivan al estudiante en su proceso de aprendizaje.. Bienvenidas.

Appendix D: Survey example

Appendix E
Thematic analysis
First survey applied (30/03/12)
Technical problems: II
Need more explanation on how to use platform: IIII
Subcategories

Key word
Excellence
Interest
Innovation
Comfortable

Belief

A better
method
Activities
Confusing
entrance
Challenge
Creativity
Facility
Good tool
Wellconstructed
activities
Activities

Comments
For fast learning and it is didactic
Different way to learn and expand vocabulary
Offers different tools which permits interaction
It is innovating for learning
Doing different activities from the classroom ones
Doing activities in a better way
It was explanation
Helps learning
Balanced with f2f classes
Useful tools
Using the help of everyone and we did together the activities

Coding
Effective
Engagement
Innovation

Effectiveness

Funny activities, explications and the chat
It was not very well explained

Engagement
Confusing

Engaging

Practicing and knowing more
Permits learning to develop some abilities
Virtually learning able to be applied from the house
Supports learning

Demand
Demand
Time flexibility
Effectiveness

Related to activities, evaluation and communication

Effectiveness

For more practice and correction

Improvement

Different
Good
Activities

Experience

Positive
Ludic
Platform
Virtual
learning
Something
didactic
Virtual
classes

Technical
knowledge

Key topics and useful tools to apply knowledge
From the traditional way of learning
Understood the workshop and learned to resolve important points
For learning more vocabulary and grammar
Which permit to capture what was learned
Learned new things
Vocabulary and visual aids
Activities organized in there
There is motivation when learning occurs through this media as internet
Helps to learn more

Different learning ways
Improvement
Improvement
Improvement
Different learning ways
Demanding
Different learning ways
Improvement

It was demand(pay more attention)

Demand
This info is quantitative.

Selfevaluation

Studying
habits
Use of other
resources

Identifying what I learnt and what is lacking
Through exams
Evaluation what was gotten, learned and improved
Identifying my weaknesses and strengths
Keeping in mind what I’ve done good and bad and my attitude
Knowing what is learned
Comparing and seeing the results (before and after)
Keeping in mind disposition and attitude
Realizing of the mistakes and finding solutions
Analyzing for improving
Through internet
Using books and internet
Using internet tools (google and mail)
Using Internet and books
Going to the libraries

Self-reflection

Self-orientation

Time
flexibility
Learning
Preferences
No time
flexibility

Feeling more obliged to learn
More activities for doing
Free time varies, it open possibilities to do activities for the multiple activities
to do
It is easy
People can learn when they want
They are more accepted
They are able to be arranged
I don’t have time free time to develop an implanted schedule
Learning is easy when there is a considerable intensity
People centered in the objective

Time flexibility

Second surveys applied (23/04/12)
Subcategories

Key word
Interest
Excellence
Motivation
Organized
activities

Belief
Structure
Didactics
Activities
Confusion in
navigation
Useful
Different

Comments
People can learn different things through other medias
Tools which help to clarify doubts
It is a support to learn English
They are other ways to learn and study more
It presented a reading then an explanation, later some exercises, then a video
with an activity and finally a test of what was seen.
Tools are well used and useful
Offers visual tools which help to develop the activities and the topics
But blended with teacher’s explanation
Way to prove knowledge and to acquire more
Because I learn so much more
More activities need to be implemented
Activities are complemented with the info from the class
Needed to be more explanation about using the platform
For understanding better the topics
Tools for learning
Space for learning

Coding
Resources for learning
Resources for learning
Different learning ways

Learning improvement
Resources for learning
Different learning ways
Different learning ways
Confusion
Different learning ways
Different learning ways

Easy to be
applied
Demanding
learning
Enriching
learning
method
Understandable
space
Developed
skills

Experience

Technical
knowledge
Studying
habits

Learning English
The tools are easy to understand
The space fosters learning

Engagement
Demand

It offers different learning tools that facilitate it.
Resources for learning
It was easy to follow the work to develop

Having interest people can learn
Vouching knowledge in a better way
Because it is didactic, different and innovating
I can understand, compare, write and watch
Reading, listening and writing were specially developed
Exercises
Helping to improve the level
Good exercises
Motivation
For learning more
Offers interactive applications which generate interest
Curiosity
For learning
Feel like learning
Satisfaction
Of what was learned
Tools
I discover I have more tools of learning
Making use of internet and computer is a good way for learning and
practicing knowledge
Activities
Showing examples and then applying them is easy
Reading, listening and recording
Permits empiric learning
This information is quantitative.
In the second survey it was not collected information about studying habits.

Encouragement

Demand

Demand
Engagement
Engagement
Satisfaction
Resources for learning

Resources for learning

Learning
preferences

This information is quantitative.

Interviews
Subcategories

Belief

Key word
Interest
Different
learning
method
Useful learning

Modernity
Tools
Flexibility and
comfort
Enthusiasm

Experience

Technical
knowledge

Comments
Because it clarifies info, permits learning and helps with difficulties
The tools permitted to interact among us (dynamic)
It was more dynamic with the intention of learning much better

Coding
Demand

Different learning ways
They are new ways for learning
It uses less theory and more practice of the knowledge
For reviewing and strengthener
It is more used nowadays
It elevates the learning capacities
It offers many learning tools which changes habits
Help me to understand the topics
It was easy and understandable to learn English
Making use of a computer the communication and the flexibility of delivery

I felt happy because I could learn English and it is the best option for
learning it
Tranquility
It clarifies doubts
Tools
The topics applied in the tools were connected to the classes
Opportunity
For learning
Encouragement All of us to learn more with different alternatives
Easy to
To get into the platform
navigate
To move on and develop the tasks in the platform

Different learning ways
Updated
Dynamism

Time flexibility and comfort
Reflection
Tranquility
Resources for learning
Different learning ways
Encouragement
Easy navigation

I am able to sign up on internet
Abilities
I install and uninstall programs
I interact on virtual communities
It is easy to use tools and look for information on internet
It was not asked anything related to this subcategory.

Studying
habits

Preferences

It is a fast and easy way to learn English
It helps learning
implementation Feasible
Useful for learning
Disposition
It is an opportunity to learn much better and easier to put it in practice
It would be more learning because of the tools

Skills to navigate

Implementation

Disposition

Observation
In the following chart the code and categories are systematically organized and supported by comments, the numbers in brackets refer to number of
times the situation happened.
First application

Subcategories

Key word
Attention

Belief

Low confidence
Consternated
Overwhelmed

Comments
Some students get distracted easily by the environment or other
web pages. (2)
Some students have not employed other web pages different
from the ones provided by the E-tool. (1)
Students feel afraid of making mistakes and asking questions, it
seems that they need to be sure about what they are writing. (1)
Because of the newly situation (1)
Because there were too many options, instructions and a wide
interface. (1)

Coding
Attention

Low confidence

Impression

Comfortable
Experience
Frustration

Communication

VLE management

Technical
knowledge

Understanding of
instructions
Technical
difficulties
Students’ behavior

Guide

Students got comfortable after some minutes of adaptation to
the virtual learning environment. (3)
Some students feel stressed because the technical difficulties.
(1)
Because of the impossibility to log in. (1)
Students mix the face to face conversations with the chat tool to
talk each other and with the teacher.
Almost any student talks face to face, in spite of being close,
most of them talks by the chat tool. (2)
Some students looked lost as they have accidentally gone out
the VLE. (1)
Other students look expertise as they started to manage the Etools. (1)
Students start using the chat by communicating in Spanish. (1)
Some students are slower than others. (3)
Most of the students spend more time than planned in the
instruction part. (4)
Some students get stuck as they do not know what to do (3)
Some students have some technical problems and the teacher
had to interfere and provided an alternative solution. (4)
Some students tended to watch their classmates’ screens. (4)
Some students started to watch other webpages to reach the
goal of the activity. (3)
The teacher provided face to face assessment in the VLE
session and extra instruction, as the chat tool is not working
efficiently. (2)
The teacher looked overwhelmed as she has to respond students
by face to face and by the chat tool. (2)
The teacher provided an alternative to an activity, most of the
students took it. (1)
The teacher had to provide general instruction aloud (1)
The teacher is getting accustom to provide face to face
instruction, but without using

Comfortable

Frustration

Tendency

VLE management

Lack of understanding
Technical difficulties
Students’ behavior

Role

Frustration

Teacher behavior
Teacher

Encouraging
Technical
problems

the chat tool, some students asked the teacher to use chat tool
(2)
The teacher looked frustrated as she is trying to give detail
instruction, but she did not know if the students understood. (2)
The teacher looked overwhelmed by students’ questions. (2)
The head teacher was pushed to involve in the class, and to take
the
role of support teacher (1)
The teacher had to promote the chat tool because student was
communicating face to face (1)
The teacher promoted the usage of the e-tools, mostly chat tool
(1)
The teacher had to ask the students to develop the activities and
sent it
by e-mail (1)

Frustration

Teacher’s behavior

Computer skills

Second application

Subcategories

Key word
Attention

Comments
Some students started to watch other webpages irrelevant for the
class. (2)
Some students were working focused on the activities

Coding
Attention

Belief
Confidence

Students felt comfortable asking instructions in VLE (1)
Students looked very involved in the activity (1)
Some students are faster than others (2)

High confidence

Experiences

Commitment

Most of the students did not do the homework need do to VLE
class. (1)

Commitment

Exploration

Students start to explore in the platform (1)

Exploration

Frustration

Some students feel stressed because the technical difficulties. (3)
Some students feel stressed because of the impossibility to log
in. (1)
Student talked with their classmates by f2f (2)

Communication

Frustration

Tendency
Cooperation

Technical
knowledge

VLE management

Some students were slower than others. (3)

Understanding of
instructions

Students started asking questions, instead of reading them in the
VLE. (1)
Some students lost their information because the internet
connection was lost. (4)

Students’
behavior
Guide
Frustration

Teacher

Students started to work in pairs. (1)

Motivation
Teacher’s
behavior
Encouraging
Technical

The teacher provided extra instruction. (1)
The teacher felt stressed because of the internet service (2)
The teacher looked overwhelmed with the instructions. (1)

VLE management
Lack of understanding

Technical difficulties

Role

Frustration

The teacher looked motivated and encouraging the students.
The teacher used to advice and explain around the class (5)
Teacher’s behavior
The teacher looked motivated and encouraging the students. (1)
The teacher had problems with technical difficulties

problems

Computer skills

Third application

Subcategories

Key word
Attention

Belief
Confidence
Comfortable

Experiences

Frustration
Communication

Comments
Students who are commonly less focused on the VLE sessions,
start to pay attention to the activities. (1)
Some students get distracting by other web-pages (1)
Some students are faster than others (2)
Students felt very relax while doing the activities (1)
Some students have arrived late, but they feel comfortable with
the class flow.(1)
Some students felt stressed because the technical difficulties. (1)

Coding
Attention
Attitude

Feeling
Frustration

Some students spoke in class (1)
Tendency

VLE management

Technical
knowledge

Understanding of
instructions
Technical
difficulties
Students’ behavior

Most of the students felt comfortable with the E-mail tool in
order to achieve the tasks. (1)
Some students were not accustoming with some activities.(1)

High VLE management

Some students needed extra oral instruction (5)

Lack of understanding
instructions

The forum tool was not working. (1)

Technical difficulties

Some students were still stocked because of a problem of an Etool.(1)

Students’ behavior

Students’ behavior

Guide

Teacher

Students tend to talk orally, but less than usual. (1)
Most of the students are not talking. (1)
Some students started looking Google translator. (1)
Some students wanted extra points by extra activities (1)
The teacher provided face to face assessment in the VLE session
and extra instruction. (1)

Confidence

The teacher looked very comfortable with the class (1)

Teacher behavior

Sometimes the teacher provided some instruction. (1)

Students’ behavior

Role
Attitude
Teacher’s behavior

Encouraging

The teacher is probably advising the students too much. (2)

Technical problems

The teacher employed the E-mail in order to receive the
students’ works, as one of the E-tools was not working. (1)
The teacher corrected the VLE error (1)
The chat tool is not being used (1)

Computer skills

Appendix F
Quantitative analysis
Survey 1: Descriptive statistics

Questions
Question No. 2

Question No.
6

Analysis
Mode: A. 13 B. 0

Mode: A. 11 B. 2

Main reasons (option A):
 VLE Helps to learn
 A useful tool
 Internet makes it easy
 Explanations by teacher (chat)
 New experience
 It is blended
 Better explanations in the VLE
 Better possibilities to reach goals.
Main reasons (option B)
 Previous experiences
 Needed explanations

Mean: 9.5

Question No.
7

8, 6, 10, 14 = 38

Median: 9

Mode: Equal
frequency

Range: 6
14 – 8= 6

6, 8, 10, 14

Standard
deviation:
8,14

38/4= 9.5

Question No. 8 Mean: 8, 85
10, 11, 12, 8, 11,
10, 0

Median: 10
0, 8, 10, 10, 11, 11,
12

Mode: 11, 10
(bimodal)

Range: 12

Standard
deviation:
4, 62

12 – 0 = 12

62/7 = 8, 85

Question No. 9
Mode: A. 13 B. 0

Main reasons:
 By self-evaluation: achieved, learned, improved, strength points
and weaknesses.
 By evaluations.
 By comparing: before and after.
 By analyzing mistakes and attitudes.
 By pointing goals during the process.
 By comparing feelings during the process.

Question No. 10 Mode: A. 10 B. 3

Question No. 11 Mode: A. 11 B. 2

Main reasons:
 Internet and books
 Qualify people
Main reasons (option A)
 More freetime
 More responsibilities apart
 Less obligation to learn.
Main reasons (option B)
 The learning is faster and disciplined
 It allows a better focus and responsibility on the objective.

Need analysis survey: Descriptive statistics
Questions

Analysis
Mode:
A. 13 B. 0

Main reasons:
 New and easy tools while comparing, inferring and
understanding.
 More learning
 It is new, fun, innovator, didactic and entertained.
 New experiences and a different way of learning.

Mode:
A. 11 B. 2

Main reasons:

Mean: 4.5

Median: 5

11+ 4+5+ 6+5+
6+ 6+2+ 0+0 =
45
45/10 = 4,5

0, 0, 2, 4, 5, 6, 6,
6, 11

Question No.
6

Question No.
9 Flexible
schedule

Question No.
10: Learning
English





The course fits with other activities.
Less tension and more engagement.
To avoid losing time.
Mode: 6

Range: 8

0, 0, 2, 4, 5, 6,
6, 6, 11

11 – 2= 8

SD: 3.46

Appendix G

Instrucciones de Moodle.
Esta guía está diseñada paso a paso para facilitar su desempeño en la plataforma
virtual y facilitarles su manejo.
Paso 1: Ingreso en el espacio virtual de aprendizaje


Para ingresar en la plataforma es necesario que ingresen a la página oficial de la
Universidad Sergio Arboleda, este es el link:

http://www.usergioarboleda.edu.co/


Una vez dentro de la página, es necesario que ingresen en el link “Aulas
virtuales” ubicado en la parte media-derecha de la página.



Seguidamente ingresamos en el link “Grupos de investigación-Comunidades
virtuales”



En este link encontraras diferentes comunidades virtuales, ingresa en el link
“Didactic unit-Centro de idiomas”.



Dentro encontrarás el nombre de la profesora a cargo y un link fácilmente visible
para ingresar.



Finalmente tendrás que registrarte con el nombre de usuario y contraseña
suministrados previamente por la profesora a cargo y dar click en el link “Entrar”.

Paso 2: Explorando la plataforma.
La plataforma es el espacio virtual de aprendizaje en donde has ingresado siguiendo
los anteriores pasos. Cada unidad está separada por un titulo azul grande. A
continuación se mostraran las partes que tiene cada unidad didáctica.
 Un párrafo de introducción y bienvenida.
 Dos “Herramientas chat”, una formal para comunicarse con el docente y hacer
preguntas sobre la temática, y otra informal para comunicarse con los
compañeros sin ningún objetivo en específico (cabe destacar que ambas
herramientas estarán supervisadas por el profesor a cargo, y en ambas es
necesaria la comunicación en Inglés).
 Tres partes en donde se encontrar las temáticas y las instrucciones a seguir.
 Un link denominado “Task!” en donde encontraras la tarea para la siguiente
clase.



La primera parte (denominada en la plataforma como “First part”) ofrece la
instrucción general y los “steps” a desarrollar; cada “step” tiene sus propias
instrucciones por lo que es de especial cuidado leer las instrucciones tanto del link
“First part”, como las instrucciones suministradas en cada uno de los “steps”.



La segunda parte (denominada en la plataforma como “second part”) y la tercera
parte (denominada en la plataforma como “third part”) están divididas igualmente
en “steps”. Sin embargo, en cada una de las partes se encuentran diferentes
herramientas en las que se tendrán que desenvolver para alcanzar los objetivos,
estas herramientas son:
 Chat: Esta herramienta permite la comunicación entre los miembros de la
clase, en la plataforma se encuentran dos tipos de chat como ya se ha
mencionado, la primera herramienta chat está dirigida al profesor a cargo y la
segunda a los compañeros de clase.
 Forum: En esta herramienta los estudiantes podrán compartir textos y párrafos
con todos los compañeros de clase, es necesario leer las instrucciones
cuidadosamente antes de publicar.
 Web links: Son links dentro de la unidad que dirigen a otros sitios web
relacionados con el tema, es muy recomendable leer las instrucciones de este
“step” antes de dirigirse al sitio web determinado.
 Glosary: Esta herramienta permite actualizar y proveer una base de datos con
vocabulario y conceptos desconocidos. Por el momento no se usará en las
siguientes sesiones de clase.
 Wiki: Esta herramienta permite que los estudiantes trabajen en equipo con el
objetivo de comenzar, expandir o modificar un contenido. Al igual que en la
herramienta fórum, es necesario que los estudiantes lean cuidadosamente las
instrucciones antes de realizar cualquier acción.

En resumen, cada unidad se divide en partes como por ejemplo la unidad uno y dos
(“First part”, “second part”, “Third part”) y cada parte se divide en diferentes pasos
(“steps”).

Consideraciones:





Recuerden que es de gran importancia que LEAN CUIDADOSAMENTE LAS
INSTRUCCIONES antes de proceder.
Es necesario que utilicen cada una de las herramientas de Moodle de acuerdo a
las instrucciones suministradas.
No se cohíban en realizar las preguntas pertinentes al docente a cargo en
cualquier momento del proceso.
En la utilización de los espacios virtuales de aprendizaje el estudiante tiene el
deber de asumir su propio aprendizaje y auto dirigirlo, por lo que

